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Guidance programs In the United States had their beginning as a
result of a recognized need for vocational guidance. Although these
programs toda7 have expanded to include much more than vocational guid¬
ance, this function is still one of the most important aspects of the
guidance services.
There are many reasons idiy wise occupational choices are of such
vital impoz*tance. Probably, most important among these is the fact that
the choice of an occupation influences almost every aspect of an indi¬
vidual's life. It determines i^ere one will live and how often it will
be necessary to change one's place of residence. It affects the indi¬
vidual's choice of friends and changes the values, the ideals, the stand¬
ards, and the daily conduct of the worker and helps to determine the kind
of person he will become.
The matter of choosing a life's work is of such vital importance to
all youth that the school, and particularly the counselor, cannot rely
upon haphazard methods in providing vital information concerning appro¬
priate educational and occupational decisions.
As society becomes more complex, and as its institutions grow and
change in their nature and structure, individuals increasingly find them¬
selves confused and in need of assistance toward utilizing, to the fullest
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extent, their talents and their opportunities. It is, therefore, the
counselor's task to assist the student in making decisions regarding the
educational, vocational, and social environments which he will find most
satisfjring and in which he can become most productive. This process of
decision making is believed to be an attempt, on the part of the indi¬
vidual, to find a vocational environment which will contribute to the
kind of person he wishes to become. The individual faces a world in
which he attempts to find increasingly satisfying ways of living a life
as well as making a living.
The present social revolution in the United States^ characterized
by the drive on the part of the Negro for first-class citizenship, has
made the tasks of educational and vocational guidance more complex than
ever before for all concerned, but especially for those who are respon¬
sible for the decisions of Negro youth. The Supreme Court's decision of
195U, declaring segregated schools unconstitutional, opened the door to
vast new educational opportunities for the Negro. More recent court
decisions, executive orders, and legislation have opened the way to un¬
limited opportunities in the world of work. Most noteworthy among these
is the Civil Eights Act of 19Sk which, among other things, provides for
non-discrimination in employaent in almost every phase of the American
econozy.
The advent of legal equalization of job opportunities for the Negro
would seem to lend special timeliness to a study and evaluation of the
entire school program. This is particularly true in the case of guidance
programs of predminantly Negro schools in the South where the traditional
pattern of segregation and discrimination has placed limitations on the
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occupational heritage of Negro youths and reflected these limitations
in narrow occupational outlook and dulled incentives. Man^ Negro youths,
who are aware of very definite Interests, aptitudes, and abilities, may
repress and ignore them because of the conviction that they will not be
utilized in the labor market.
It is generally accepted that vocational interests are learned;
and, necessarily reflect the previous experiences of the person. Of
these experiences, the early interpersonal relationships undoubtedly
play an important part in determining those likes and dislikes of the
individual which eventually crystallize in the form of vocational in¬
terests. Ginzberg stated that:
Better preparation for work involves much more than a
formal equalization of educational opportunities. For
Negroes as for whites, basic preparation for school and
for work occurs within the family, the neighborhood, and
the community. The habits, the values, and the goals
that the child acquires provide the basis for his later
accomplishments in school and at work. Because of his
history, the American Negro is not prepared in the same
way as the white population to take full advantage of the
economic opportunities 'Uiat exist. The Negro must alter
many of his values before he will be able to cope effect¬
ively with his new situation.^
A knowledge of how the home, family, and community influence one's
choice and concepts of himself and the world of work would seem essential
in order for the school to perform its function effectively.
Are students taking advantage of the opportunities available to
them? VIhat are the factors influencing their decisions? Is the school
meeting its responsibilities in the area of vocational and educational
^ELi Ginzberg, The Negro Potential
Press, 1961), p. 93*
(New York: Columbia University
h
guidance? Humphreys and his associates maintain that:
Failure of guidance workers to assess tlie value of
their efforts from time to time means, among other
things, (1) that they do not know whether they are
succeeding or failing in the over-all achievement of
the purposes of their program or of any of its parts,
and (2) that they plod along using devices and techniques
which are outmoded or completely unadapted to newly de¬
veloped situations . • .
A study of the occupational and educational choices of graduates
and students of the J. S. Clark High School has provided the data needed
for further analysis and evaluation of the effectiveness of the present
school program in meeting the educational and vocational needs of its
students. This study is not intended to be an end, but only the neces¬
sary beginning of an endless process of evaluation.
Evolution of the problem
During the past twelve years, the writer has served as teacher
and teacher-counselor in Negro secondary schools of St. Landry Parish,
Louisiana. The educational and vocational choices of students have been
of great interest to the writer because the future success and happiness
of the students rest directly upon appropriate decisions. For many years,
Negro youths were limited in their choices because of the traditional
pattern of segregation in the South. With the many new opportunities
opened in both education and the world of work, -toe writer is sincerely
interested in seeking answers to such questions as:
1. Is there a trend toward a wider and more diverse selection
of educational and vocational opportunities?
^J. Anthony Humphreys, Arthur E. Traxler, and Robert D. North,
Guidance Services (Chicago: Science Research Associates, Inc., I960),
p. 229.
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2. Are students making use of the services available to
them In order to make realistic decisions?
3. Are the curricular offerings and guidance services of
the school meeting the needs of youths in a rapidly
changing society?
Although this study cannot provide all of the answers, it has
provided a beginning and, it is hoped, the necessaiy incentive for fur¬
ther research.
Contribution to educational research
With the rapid changes taking place in educational and vocational
opportunities throughout the nation, it is important that schools keep
abreast of these changes and that continuous modifications be made in
their programs in order to meet the changing needs of students.
This study has assisted in describing the present status of the
curricular offerings and guidance services of the J. S. Clark High School,
as they relate to the educational and vocational choices of the students.
Integrating the results into a meaningful understanding of the situation
has indicated needed changes which will result in improved educational
and vocational planning. Such improvement will not only benefit the
individuals, but the community, state, and nation as well.
Finally, this research has provided the incentive and encouragement
needed for a planned and continuous program of research and evaluation.
Statement of the problem
This was a comparative study of the educational and vocational
choices, aspirations, and some factors which influenced these choices of
the 1963 graduates, the 196^ graduates, and the 1966-6? seniors of the
Joseph S. Clark High School, Opelousas, Louisiana.
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Purpose of the study
The Bajor purpose of this study was to determine the trend of
change, if any, in the vocational and educational choices andaspirations
of students of the J. S. Clark High School, and to provide a basis for
determining needed changes in this secondary school’s program. More
specifically, the writer's proposed study was intended to attain the
following objectives:
1. To detennine the trend of change, if any, in the
selection of colleges, technical, business, and
ether schools.
2. To survey and compare the vocational choices and
aspirations of the three respondent groups to
determine noticeable changes, if any.
3. To determine the extent to which parents, relatives
and friends influenced the decisions of the respondent
groups.
U. To determine the extent to which the guidance and
counseling services of the school helped to influence
decisions.
5. To ascertain and compare the opinions of the respondent
groups as to how the high school curricular offerings
affected their decisions.
6. To indicate areas of the school program needing atten¬
tion in terms of Improvement or expansion.
7. To provide a basis for making recommendations for
changes in curricular offerings and guidance services
in this high school's program.
8. To stimulate Interest in a continuous program of
study and evaluation in order to assure that the
school program is meeting the needs of students.
Definitions of terms
For the purpose of clarity, the following terms are defined:
1. Ih-school respondent group and seniors will be used inter¬
changeably to refer to the respondent group composed of
the 1966-67 seniors.
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2. Out-of-school respondent groups will be used in reference
to the two respondent groups composed of graduates.
3* Parents will be used to Include legal guardians.
k. Appropriate choices refer to those choices which are
in keeping with the interests and abilities of the
individual and which are satisfying and rewarding to
him.
Subjects
The subjects of this study were 17U Negro youths selected randomly
from two groups of graduates and the present seniors of the J, S. Clark
High School. The samples were selected from alphabetized rosters of
the three groups by picking every second name. The sample, therefore,
consisted of $0 per cent of each group.
Limitations of the study
Since only Negro students of the J. S. Clark High School were re¬
presented in this study, inferences made as a result of this research
beyond those concerning the school being surveyed, are not necessarily
applicable. Further limitations are recognized in the inherent weak¬
nesses of sampling and in use of the questionnaire as a data gathering
device. While this is a limitation, every effort was made to reduce the
effects to a minimum. The researcher acknowledged these limitations as
being worthy of serious consideration; however, it was not felt that they
were so restraining as to prevent the attainment of the objectives of
this stuG^.
Locale of the study
The study was conducted at the J. S. Clark High School, Opelousas,
Louisiana. This is a small city located in south-central Louisiana,
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approximately lUO miles west of New Orleans.
Method of research
The investigator utilized the descriptive survey method of research
in conducting this study. As a means of gathering data, a questionnaire
was constructed with proper modifications for the in-school and the out-
of-school respondent groups. Copies of the questionnaires are carried in
the appendix.
Research procedure
The operative steps employed in conducting this research included:
1. Permission to conduct the research was secured from the
proper administrative authority.
2. The related literature was reviewed.
3* A questionnaire was constructed as a data gathering
tool.
U. The questionnaire was submitted to the staff members
of the guidance and counseling program at Atlanta
University for critical examination. It was also
administered to a group similar to the subjects to
test the clarity of the questions and instructions.
5* A random sampling was taken frcHB the rosters of the
three respondent groups.
6. The questionnaire, along with an explanatory note and
self-addressed stamped return envelope, were mailed
to the two out-of-school respondent groups.
7. The questionnaire was given to the seniors at school.
8. Follow-up cards were mailed to respondents who failed
to return completed questionnaires within three weeks.
9* Returaed questionnaires were organized and narrative
summary reports by respondent groups were made.
10. Respondent groups were compared by separate item
responses.
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11. Appropriate explanatory tables were used to show rela¬
tionships and differences among the three respondent
groups.
12. Findings, conclusions, implications, and recommendations
were stated and given proper intez*pretation.
Survey of related literature
A survey of the literature pertinent to this investigation reveals
an Impressive number of researches in the area of vocational choices.
For purposes of clarity and understanding the literature has been divided
into three categoriesi (1) educational and occupational choice in general,
(2) special problems of the Negro in occupational choice, and (3) the fol¬
low-up as a means of evaluation.
Educational and occupational choices in general.—The process of
making educational and occupational decisions is a complex one for all
youth. As a result many studies have been made to determine the rela¬
tionship between certain factors and their effects upon the decisions of
the individual.
Much has been written about the effects of counseling on vocational
choice. In a study to detezmine the appropriateness of vocational choices
of counseled and uncounseled college students, Cioyea had a selected group
of college students to state their vocational objectives when freshmen and
again four to six years later. On the basis of test data, ratings of
appropriateness of these objectives were obtained for seventy-four students
who received vocational counseling during this period and a matched con¬
trol group of seventy-four students who did not. He found that neither
group showed a significant change in appropriateness of vocational choice
and that there was no significant difference between the two groups with
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respect to the amount of change. He found, however, that the follow-up
objectives stated bjr male clients were significantly less appropriate
than those of non-clients. These results were Interpreted In the light
of other evidence to suggest that gains observable Immediately after
counseling do not endure. It was speculated that many vocational coun¬
seling clients lack the capacity to implmaent appropriate vocational
plans
This study does not suggest that cotuisellng Is useless In the pro¬
cess of vocational choice. Rather, It Indicates the need for counseling
to be a continuous process assisting the client until he beccanes adjusted
In a chosen occupation. This substantiates the writer's contention that
the school must concern Itself not only with those students who are In
school, but with Its graduates and dropouts as well.
A second factor which Is believed to have a great effect on the
decisions of the Individual Is his needs. The relationship between needs
and inventoried interests was investigated by Steimel and Suziedelis.
The Edwards Personal Preference Schedule and the Strong Vocational In¬
terest Blank were administered to 198 college freshmen and sophomore
males. The results give support to the hypothesis that specific predomi¬
nant needs are related to Inventoried Interests to a significant degree.
This study implies that by noting the predominant needs of an individual,
some information may be obtained on the probability of success in certain
^G. G. Goyea, "Appropriateness of Vocational Choices of Counseled
and Uncounseled College Students," Journal of Counseling Psychology, X
(Fall, 1963), PP. 269-75.
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occupational areas.
Another factor to be considered persons concerned with helping
youth in the process of decision making is the life goals of the indi¬
vidual. The aspirations of the Individual will have a significant effect
on occupational decisions. Austin and Nichols conducted a study on a
sample of college seniors of hi^ ability to define some of their major
life goals and to determine the relationships between the students' goals
and their career choices. They concluded that:
1. Hi^ aptitude students in different career fields have
very different types of life goals.
2. There are great differences in the goals towasrd which
people in different career groups are striving.
3. Many of the differences in goals between career groups
exist prior to career choice.
U. Life goals are important determiners of career choice
and possibly of satisfaction with the career ence a
choice has been made.^
In this complex process of vocational choice, every available means
must be employed in the guidance of high school youth. Frcsn the two stud¬
ies reported above, it would seem that a knowledge of the needs and goals
of students might serve as a valuable source of information to be used in
the counseling process.
In reviewing factors which affect tdhe decisions of individuals,
probably the one receiving greatest attention is the influence of parents.
As was stated earlier in this chapter, a knowledge of how the home and
1r. J. Stelmel and A. Suziedelis, "Relationships of Need Helrarchles
to Inventoried Interests," Personnel and Guidance Journal, LKII (December,
1963), PP. 393-96.
^Alexander W. Austin and Robert C. Nichols, "Life Goals and Voca¬
tional Choice," Journal of Applied Psychology, XLVIII (February, 196U),
PP. 50-58.
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famil7 influence one's decisions is essential in helping the individual
to make appropriate choices.
A study was conducted by Steimel and Suziedells to determine the
effect of parental influeiuje on inventoried interests. Th^ used 198
college males to whom they administered the Strong Vocational Inventory
Blank and a specially designed instzwent on which they reported the
predcxainance of the influence of one or the other parent on their de¬
velopment. This study indicated that parental influence as perceived by
the subjects has an "empirically demonstrable" effect on the direction
of interest development.^
From a review of the literature, parental influence seems to be a
very strong factor in determining the Vocational choice of youth. Since
parents are not always concerned with the interests and abilities of
their children in relation to the job, the influence may frequently lead
to poor vocational choice. The counselor must be aware of this fact and
be ready to assist the student in seeing himself realistically.
There are other persons who will necessarily affect the decisions
of the individual. In a follow-up study of graduates, Lawerence found
that the persons helpful to the graduates in the selection of an occupa¬
tion ranked in this order: (l) parents, (2) teachers, (3) (U) counselor
and friends, (5) relatives, and (6) principal. She concluded that the
school did not provide its pupils with the vocational placement or adequate
professional guidance services which are necessary in understanding and
J. Steimel and A. Suziedells, "Perceived Parental Influence
and Inventoried Interest," Journal of Counseling Psychology, X (Fall,
1963), PP. 289-95.
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preparing for vocational and educational demands of societj.^
Special problems of the Negro in vocational choice.—In reviewing
the literature, one finds a nomber of studies relating to the special
difficulties of Negro 70uths in the matter of educational and occupa¬
tional choices. The limitations of Negro youths' occupational heritage
and the reflection of them in narrow occupational outlook and dulled
incentive have been studied by several authors. Although the fields of
scholarship and science now offer many jobs to qualified Negroes, Conant
points out the "vicious circle" of absence of successful Negroes in these
2
fields and the lack of enthusiasm for these pursuits among Negro youth.
This should raise serious questions in the minds of counselors and
teachers who work with Negro you'Uis. Why is there an absence of quali¬
fied Negroes in certain fields which offer excellent opportunities? Is
there really a lack of enthusiasm among Negroes, and if so, why? Studies
such as the one proposed in this research can provide some insight into
the underlying factors or at least serve as a beginning point for further
research.
It is possible that the pattern of segregation and discrimiiiation
which characterized the American economy for decades may be largely res¬
ponsible for the present situation. Holland expressed this view when he
conomented:
It is well nigh impossible to inspire and motivate a person
who has e3q>erienced the subtle and direct means of discrimina¬
tion which are condoned and tacitly approved by the community
.... The full meaning of citizenship rights and free access
^Hazel V, Lawerence, "A Follow-Up Study of Graduates of Butler-
Baker School, Eatonton, Georgia," (Unpublished Master's thesis. School
of Education, Atlanta University, 196U).
2James B, Conant, Slums and Suburbs (New Yorks McGraw-Hill Book
Company, Inc., 1961), pp. U3-Uls.
to all tax-supported programs and public offering is inter¬
twined with levels of aspirations, ideals, and hopes of an
individual. The minority group members must be made to feel
that they are an integral part of the total community and
that their successes or failure are based mainly on indi¬
vidual competence rather than the blanket denial of oppor¬
tunity centered on visible physical features.!
Froehlich expressed his views when he stated that the Negro child
grows up in a family and neighborhood idiere because of a long history
of discrimination, the knowledge and information about work opportunities,
idiich are day-to-day living for members of the majority group, are unknown
2
quantities to him.
America, if it is to remain the great nation that it is, can no
longer afford to waste the talents and abilities of so large a segment of
the population. The school must take the responsibility of discovering
the interests and abilities of Negro youths and help them to rise above
the level of their occupational heritage.
The reflection of the Negro's occupational heritage upon his aspira¬
tions was studied by Fitchett. Usin^ 325 Negro college students selected
from two colleges in South Carolina, he asked them to state their occupa¬
tional preference and to list the occupations of the three most "prcminent"
Negroes in their communities, in order of their regard for them. The
occupations receiving greatest frequencies as to prominence also received
greatest frequencies as to preference. Fitchett concluded that occupational
!Jerome H. Holland, Realizing the Manpower Potentialities of Minor¬
ity Group Youth, an address given at the aimual conference of the lUtional
Urban League, Ckoaha, Nebraska (New York: National Urban League, 1958)>
P. 19.
^The President's Committee on Government Contracts, Development of
Training Incentives for the Youth of Minority Groups, by Clifford P.
Froehlich (Washington: U. S. Government Printing Office, 1965), p. 3.
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preferences seem to be largely based upon occupational patterns of the
community.^
Daniel, in reviewing statistics relevant to the employment and
income of the American Negro, concluded that as the Negro moved from the
agricultural to the industrial areas, and as he moved from the South to
the North and West, his occupational classification and incone increased.
Yet, eighty per cent indicated that they were not willing to leave their
2
homes and parents to get the Job.
Such studies as these indicate the serious need for an evaluation
of those aspects of the school program which are directly related to
occupational choice. Negro youths can no longer be permitted to drift
into the occupational patterns of cosimanlties of the South—occupational
patterns which had their birth in segregation and discrimination. The
school must be ready to broaden the occupational outlook of these young¬
sters and to assist them in seeing the world of work in relation to their
abilities rather than in terms of the community of their birth.
In expressing tiieir views on the Negro child, Amos and Perry
stated:
It is no wonder that such a child does not know who he
is or where he is going. He cannot see from the examples
before him of his elders in poor-paying, frustrating, dead¬
end Jobs, anything to inspire him to attainment, either
in school, probably his first encounter with organized time
or discipline, or later in working for a living. Ambition
is a flickering flame that is easy to put out unless there is
^Horace E. Fitchett, ”The Occupational Preferences and Opportuni¬
ties of Negro College Students," Journal of Negro Education, VII (October,
1938), pp. U98-513.
2
Walter G. Daniel, "The Relative Employment and Income of American
Negroes," Journal of Negro Education, XXXII (Fall, 1963), pp. 3^9-57.
16
constant watchfulness. When the child droughts of neglect
or discouragement blows out this flame, the Negro child
cannot always be helped to light it again. His potential
can never be realized, and indeed it would be hard to
guage what his potential might have been.^
Vagueness and lack of direction in vocational choice by Negro
youths is pointed out in a study by Harrison. He attempted to determine
achievement-value characteristics in a sample of Negro college freshmen,
most of whom were of rural and working class families. By means of a
questionnaire, he tried to determine to what extent his subjects were
motivated to seek a Job as evidenced by their willingness to defer grati¬
fications and to leave their families. The results indicated that $2
per cent of the students would not be willing to work for a year at one-
half the regular pay in order to get the Job, 71 per cent were willing
to defer owning an aut(»aoblle, and one-third were willing to postpone
marriage. Harrison concluded that his subjects' achievement motivation,
2
as evidenced by their willingness to defer gratification, was very low,
SSiith, in his study of the wishes of Negro high school seniors in
relation to social class, found that there is often a marked discrepancy
between their aspirations and the employment patterns of their parents.
He pointed out that this may reflect a desire to escape from present
status. He observed, however, that, among his samples of Negro high
school students, those from families of upper- or middle-social class
generally chose definite professional Jobs. Lower-class youths were
3
more indefinite.
^W.lliam E, Amos and Jane Perry, "Negro Youth and Employment Oppor¬
tunities," Journal of Negro Education, XXXII (Fall, 1963), pp. 3^8-66.
2e. C. Harrison, "See What They Choose," Occupations, XXX ftfenuary,
1952), pp. 277-79.
3BenJamin F. Smith, "Wishes of Negro High School Seniors and Social
Class Status," Journal of Educational Sociology, XXV (April, 1952), pp.
U66-75.
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This stud7 supports the idea that hi^ school students have the
desire to rise above their present status, while previous studies cited
tend to indicate that after leaving school, they follow the employaent
patterns of their parents. This is another indication that probably the
programs of the schools have not kept pace with the changes in society.
Some years back, the school could justify this discrepancy on the basis
that it was impossible for these students to secure better jobs than
their parents held, but this is no longer true. The potential of every
Negro child is needed in the American economy and the school must do every¬
thing possible to discover and develop these potentials.
In an article discussing the needs of Negro youths, Frazier states:
The Incidence of desertion on the part of the male. . .
is much greater among Negroes than ©Idler racial or ethnic
elements in the population .... Since family disorganiza¬
tion is so widespread, the family environment of a large
number of Negro children is precarious and fragmentary. ...
Because of the lack of discipline, the children in such homes
never acquire the most elementary habits in regard to cleanli¬
ness or even to eating. ... They do not even acquire the
domestic skills necessary to make a living. ...
Negro children from disorganized families often exhibit
little interest in the knowledge and the skin, a provided by
the public schools because it has little or no meaning for
them in terms of their family background. ... The lack of
family discipline and a failure of the disorganized family
to provide models ... of the values of the community are
partly responsible at least for the irregular work habits
and lack of ambition among many Negro youths.^
In view of the related literature thus far, it would seem that
school guidance programs must concern themselves with the educational
and vocational choices of all students, bat particularly with the large
numbers of lower-class Negroes who may have high vocational aspirations.
^E. Franklin Frazier, "Problems and Needs of Negro Children and
Youth," Journal of Negro Education, XIX (Summer, 1950), pp, 269-77.
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but who lack the specific knowledge and value orientations necessary to
shape their behavior so that these aspirations may be realized.
Trueblood summarizes the concern of the counselor in the guidance
of Negro youths as follows:
1. Organize the guidance program early.
2. Plan the guidance program for individuals and groups
to include every opportunity to study occupations,
3* Advise about occupations and educational choices on
the basis of national trends.
i:. I«arn as much as possible about the cultural and social
class background of the Negro.
5. Learn about the effects of discrimination and segre¬
gation on the personality development of the Negro student.
6. Recognize that the Negro student is apt to be deficient
in reading tools.
7. Remember the important role of the parents of the Negro
in the motivational factors related to the desire for
additional educational and vocational success,
8. Counsel with the Negro in good faith concerning his voca¬
tional and educational opportunities,
9. Use test data with caution.
10. Use a variety of data in attempting to identify the .
capabilities of the Negro student.
11. Learn about financial aid available for continuing
education beyond high school.
12. Study talent search programs—components, steps,
minimum essentials.
13. Utilize community resources to help in the guidance
of Negro students.^
Herson found that, in general, the forces operative in the develop¬
ment of occupational choice patterns among Negro youths have, in the past.
l-Dennis L. Trueblood, "Role of the Counselor in the Guidance of
Students," Harvard Educational Review, 3KX (Summer, I960), pp. 202-69
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manifested some differences both in kind and degree from those operating
for white youth. He indicated that minority race status is now begin¬
ning to assume less importance as a variable influencing occupational
choice and that the two racial groups in the United States are becoming
psychologically less differentiated as they become physically and socio¬
logically more Integrated. It is implied, however, that until such
psychological differentiation no longer exists, counseling programs must
be adapted to meet the specific needs of Negro youth in a time of expand¬
ing job opportunity.^
Follow-up as a means of evaluation.—In light of the responsibility
placed upon the school for the educational and occupational decisions of
youth, it would seem that a knowledge of how the home, family and commun¬
ity influence one's choices and concepts of himself and the world of work
is essential in order for the school to perfom its function effectively.
One way for the school to gather information is through the follow-up
study.
Discussing the importance of the follow-up study in evaluating the
results of the work of the school in training for life activities, Hum¬
phreys and Traxler state:
There are a number of important reasons vhy a high school
or college should gather information about its former students,
both dropouts and graduates. First, this information indicates
the achievements of these former students, achievements that
are due in part to their school or college training. Secondly,
employing this information, the educational institution can
Ip. Herson, "Personal and Sociological Variables Associated With
the Occupational Choice of Negro Youth," Journal of Negro Education,
HXIV (Spring, 1965), PP. lU7-5l.
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conduct studies of the relationships between the training
given these former students and the use that they later
made of this training,^
Froehlich states that the most Important research methods avail¬
able to the guidance programs in obtaining the needed data to discharge
its functions are the follow-up study and community occupational sur-
2
veys.
As a result of a five-year follow-up study of former students,
Horton concluded:
1. With the many changes that are taking place, it is apparent
the schools are revising the curriculum too slowly in order
to meet the needs of the students* Graduates, students,
parents, and other interested people should be educated on
curriculum revision. By the same token, they should be
given a hand in modification of curriculum activities*
2. There is a general trend in most schools to forget the
graduate year after year* Very little is done in many
schools to assist graduates in making post-school adjust¬
ments*^
The process of making educational and vocational decisions is com¬
plex and the complexity increases as our society becomes more highly
structured* This being one of the most important phases of the individ¬
ual's life, the school cannot escape the responsibility of helping him
to make appropriate choices*
Through the review of the literature presented, the writer has
shown a few of the many factors which contribute to the difficulty of
Humphreys, Traxler and North, op* cit*, p. 2l6.
2
Clifford P* l^oehlich. Guidance Services in Snaller Schools (New
York: McGraw-Hill Book Company, 1953), P* 2*
^ary G. Horton, "A Follow-up Study of the Graduates of Marshall
High School, Hillsbourottgh County, Plant City, Florida, 1950-1955,"
(Unpublished Master's thesis, School of Education, Atlanta University,
1956).
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assisting students in making decisions. Although this is a difficult
task with all youth, it is even more difficult for those working with
the Negro. Partly because of traditional patterns of segregation and
discrimination under idiich the Negro has lived, he does not have the
aspiration or incentive to move above the occupational patterns of his
community. Added to this is the factor of broken homes caused by divorce,
dessertion, and illegitimacy which characterize a large portion of the
Negro community. Few children from such homes have the drive, motivation,
or parental inspiration to strive to rise above the economic level of
their youth.
In order to fulfill its obligations to minority youth, it is neces¬
sary for the school to engage in a continuous process of evaluation and
curriculum revision. The gathering of the needed data to carry out this
program can best be done by means of follow-up studies and community occu¬
pational surveys.
CHAPTER II
PRESENTATION AND ANALYSIS OF DATA
Introduction
The writer's survey of the educational and vocational choices and
aspirations, and factors affecting these choices was designed to con^are
the trend of change, if any, in the schools and occupations chosen by
the three selected respondent groups of the J. S. Clark High School.
It was also intended to ascertain the degree to which these choices were
affected by certain factors and by the school program. The survey then,
represented an atteii5)t to study the school’s program from the viewpoint
of a selected group of students and former students. The basic premise
underlying the study was that a knowledge of educational and vocational
choices, factors which affect these choices, and opinions and attitudes
of the respondents toward certain aspects of the school program would be
of significance to all persons concerned with the educational program
of the J. S. Clark High School. In particular, it was felt that this
study would provide needed information for the development and improve¬
ment of the guidance services of the school.
In the presentation and analysis of the data, the following plan
is adhered to: First, the data derived from the questionnaires are pre¬
sented. Secondly, narrative sximmaries of questionnaire responses by
the separate respondent groups are introduced. The third step presents
a statistical con?)arison of the combined respondent groups. Next an item
22
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comparison by respondent groups is given. In each of these steps, com¬
parisons by sex and by totals within each group was made. Finally, a
summary of the data is presented.
Number and sex of respondents
Questionnaires were mailed to the I30 students (sixty-one boys and
sixty-nine girls) who made up the samples selected from the graduates of
1963 and 1965. Approximately three weeks after the mailing of the ques¬
tionnaires, follow-up postal cards were mailed to respondents who had
not completed and returned the questionnaires. By the end of December,
1966, thirty-four or 65.U per cent of the 1963 graduates had completed
and returned the questionnaires. Of the respondent group composed of
1965 graduates, 66,7 per cent or fifty-two responses were obtained. The
ninety seniors who made up the in-school respondent group were given the
questionnaire during their homeroom period. Because of direct contact
with this group a 100 per cent return was realized.
Complete tabulated summaries of the number and per cent of ques¬
tionnaires returned by respondent groups and by sex within each group
are presented in Table 1,
In the two out-of-school groups to which questionnaires were mail¬
ed, a larger percentage of the females completed and returned the ques¬
tionnaires than did the males, A slightly larger percentage of the 1965
graduates returned the questionnaires than did the 1963 graduates.
No attempt was made at comparisons by age since the relatively
small number of respondents at various age levels in each respondent
group would make such comparisons meaningless.
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TABLE 1
NUMBER AND PER CENT OF RESPONSES TO QUESTIONNAIRES
BY SEX AND RESPONDENT GROUPS
Sex
Respondent Groups
1963 Graduates 1965 Graduates 1966-67 Seniors
Number Per Cent Number Per Cent Number Per Cent
Male lU 58.3 2k 6U.8 Ul 100.0
Female 20 71.U 28 68.3 U9 100.0
Total 3U 65.3 52 66.7 90 100.0
Choice of "predominantly Negro" or "predominantly Vihite” schools
Table 2 shoira the number and per cent of respondents choosing
schools which have been classified as "predominantly Negro" or *|)redomi-
nantly white."
3n all three respondent groups a larger per cent of the respondents
selected "predominantly Negro" schools. However, the table shows a sig¬
nificant increase in the per cent of respondents who have attended or
plan to attend schools which were previously classified as "white" or
"predominantly white". This is evident frcM the fact that such schools
were selected by 2.9 per cent of the 1963 respondents, 9.6 per cent of
the 1965 respondents, and 2ii.li per cent of the 1966»67 seniors.
Also shown in Table 2 is a significant increase in the per cent
of respondents attending school or who plan to attend school after high
school graduation. In the 1963 group 35»3 per cent attended school; in
the 1965 group 50.0 per cent attended school; in the 1966-6? group 77.7
per cent plan to attend school after completing high school.
TABLE 2
NUMBER AND PERCENT OF RESPONDENTS CHOOSING PREDCMINANTLY





Groups Number Per Gent Number Per Gent Number Per Cent
1963 Respondents
Male 6 U2.8 6 li2.8
Female 25.0 1 5.0 6 30.0
Total 11 32 .U 1 2.9 12 35.3
1965 Respondents
Male 7 29.2 3 12.5 10 ia.7
Female Hi 50.0 2 7.1 16 57.1
Total 21 iiO.U 5 9.6 26 50.0
1966-67 Seniors
Male 28 68.3 3 7.3 31 75.6
Female 20 liO.8 19 38.8 39 79.6
Total U8 53.3 22 2U.U 70 77.7
From a comparison of male and female respondents, a larger per cent
of males in the 1963 group attended school. Just the opposite was true
in the other two groups. Also noted is that a larger per cent of the
females in the 1965 and I966-67 groups attended or plan to attend "pre¬
dominantly white" schools; while among 1965 respondents a larger per
cent of males attended such schools.
From this summary and Table 2 it is significant to note that the
per cent of respondents who have attended, or plan to attend, post-
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secondary schools has rapidly increased. Also of significance is the
rapid increase in the per cent of graduates who have attended, or who
plan to attend, "predominantly white” schools.
Factors affecting educational decisions
Tables 3» U, and 5 give the nuieiber of responses by sex and total
within each group to questionnaire items concerning factors which are
related to or may have affected educational decisions. The number of
responses are shown under the three questionnaire reply headings of
Much, Some, or Little or None. The narrative summaries give an over¬
view of the responses within each group.
1963 Respondent Group.—A majority of the I963 respondents felt
that their parents and teachers had a great Influence on their educa¬
tional decisions. A slight majority felt that their friends had little
or no influence, while they were generally split on the extent to which
their high school counselor and principal affected their educational
decisions. They were generally in agreement that their high school
courses had greatly influenced their educational decisions and that they
had been assigned to proper courses while in high school. They were not
in agreement as to the amount of financial aid information that was given
to them but the majority felt that they had received some. The majority
of the respondents felt that the distance of schools from home had no
effect on their educational choices. They were not in agreement on the
extent to which they were prepared to succeed in previously "all white"
colleges or on the extent to which costs affected their educational
choices. A majority felt that the school should help its students to
solve their educational problems and that their high school training
TABLE 3




Questionnaire Items H F T M F If F
1. To what extent did your parents
influence jonr educational decisions? 10 16 26 2 3 5 2 1 3
2. To what extent did your teacher help
you to make educational decisions? 6 12 18 u 7 11 u 1 5
3. To what extent did your friends
influence your educational decisions? 3 5 8 h k 8 7 11 18
To what extent did your high school
counselor help you to make educational
decisions? 5 9 lU 2 7 9 7 u n
5. To what extent did your high school
principal Influence your educational
choices? h 9 13 2 6 8 8 5 13
6. To what extent did your high school
courees help you to make educational
decisions? 8 15 23 3 3 6 3 2 5
7. To what extent do you feel you were
assigned to proper courses while in




Questionnaire Items M F T M F T M F T
8. How much information did you receive in high
school concerning scholarships and financial
aid available for attending colleges or other
schools? k 5 9 6 9 IS u 6 10
9. To what extent did the distance of schools
from your home affect your educational
decisions? 1 k 5 2 5 7 11 11 22
10. When you finished high school, to what extent
did you feel prepared to succeed in previous¬
ly "all white" schools? u 10 lit 7 k 11 3 6 9
11. To what extent did the cost of attending col¬
lege or oiilier schools affect your decision
as to what school you would attend or
whether you would attend at all? 7 8 IS 3 S 8 U 7 11
12. To what extent do you feel a high school
should attempt to help its students solve
their educational goals? 11 19 30 1 1 3 3
13. To what extent has your high school train¬
ing helped you to achieve your educational
goals? 8 12 20 k 5 9 2 3 5
* Key to abbreviations* M - Malej F - Femalej T - Total
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had greatly helped in achieving their educational goals.
1965 Respondent Group.—Table U shows the number of responses
given by the 1965 respondent group on factors affecting educational de¬
cisions.
The majority of respondents felt their parents had greatly influ¬
enced their educational decisions. The boys were split on the extent to
which their teachers had influenced their choices, while a slight major¬
ity of the girls felt that their teachers had greatly influenced their
decisions. More respondents felt that their friends had little or no
influence on their decisions, while most felt that the counselor had
some or much effect on their choices. The majority felt that their high
school principal and high school courses had helped them in making edu¬
cational decisions.
The respondents were in agreement that they were assigned to proper
courses while in high school and that they had received much information
about financial aid. They did not feel that the distance of schools had
much influence on their decisions} however, they were divided on the ex¬
tent to which they felt prepared to enter previously "all white" schools.
The girls felt that the cost of attending school had more Influence on
their decisions than did the boys. The majority of the respondents felt
that the school should help its students solve their educational problems
and that their high school training had helped them in achieving their
educational goals.
1966-67 Seniors.—The following summary is based on the number of
responses to questionnaire items concerning educational factors as shown
in Table 5*
TABLE U




Questioiuiaire Items M F T M F T M F T
1. To what extent did your parents influence
your educational decisions? 18 2k kz 2 h 6 k h
2. To what extent did your teachers help you
to make educational decisions? 11 IS 26 8 13 8 13
3. To what extent did your friends influence
your educational decisions 8 8 16 5 6 11 11 lU 25
k. To what extent did your high school coun>
selor help you to make educational
decisions? 11 lU 25 7 8 IS 6 6 12
To what extent did your high school prin¬
cipal Influence your educational choices? 13 IS 28 h 5 9 7 8 IS
6. To what extent did your high school courses
help you to make educational decisions? lU 22 36 6 2 8 h k 8
7. To what extent do you feel you were assign¬




Questloimaire Items M F T M F T M F T
8. How much information did you receive in
high school concerning scholarships and
financial aid available? 15 16 31 6 7 13 3 5 6
9. To what extent did the distance of schools
from your home affect your educational
decisions? 2 9 11 6 7 13 16 12 28
10. When you finished high school, to what
extent did you feel prepared to succeed
in previously "all white* schools? 9 lU 23 7 8 15 8 6 lU
11. To what extent did the cost of attending
colleges or other schools affect your
educational decisions? 8 11 19 3 9 12 13 8 21
12. To what extent do you feel a school should
help its students solve their educational
problems? 22 25 hi 2 3 5
13. To what extent has your high school train¬
ing helped you to achieve your educational
goals? lU 20 3h 6 U 10 k h 8
#Key to abbreviations: M - Malej F - Femalej T - Total
TABLE 5




Questionnaire It^s M F T M F T M F T
1. To what extent are your parents influencing
your educational decisions? 36 U2 78 3 U 7 2 3 5
2. To what extent are your teachers helping you
to make educational choices? 25 32 57 7 9 16 9 8 17
3. To what extent are your friends influencing
your educational choices? 16 23 39 12 7 19 13 19 32 ro
U* To what extent has your high school coun¬
selor helped you to make educational
decisions? 19 27 U6 5 9 lU 17 13 30
5. To what extent has your high school prin¬
cipal influenced your educational choices? 2U 28 52 8 7 15 9 Hi 23
6. To what extent has your high school courses
helped you to make educational choices? 3U 38 72 h 8 12 3 3 6
7. To what extent do you feel that you have
been assigned to proper courses in high




Questionnaire It^s M F T M F T M F T
8, How much information have you received in
high school about scholarships and finan¬
cial aid available? 25 3h 59 8 8 16 8 7 15
9* To idiat extent is the distance of colleges
or other schools from your home affecting
your educational decisions? 8 ih 22 10 12 22 23 23 U6
10. To what extent do you feel prepared to
enter and succeed in previously "all
white" schools? 12 2k 36 lU 11 25 15 lU 29 ^
11* To what extent is the cost of attending
schools affecting your decisions? 16 23 39 11 7 18 Ih 19 33
12* To what extent do you feel a school should
help its students solve their educational
problems? 33 hh 77 5 3 8 3 2 5
13* To what extent do you feel your high school
training will help you to achieve your
educational goals? 3h 39 73 U 7 11 3 3 6
*Key to abbreviations: M-Malej F-Femalej T-Total
3k
The majority of the seniors felt that their parents, teachers, and
school courses were greatly influencing their educational decisions, and
that they were assigned to proper courses in high school and had received
much information about financial aid available for attending school after
leaving high school, lliey felt strongly that a school should help its
students to solve their educational problems and that their high school
training would help them to achieve their educational goals.
They were divided on the extent to which their friends, their coun¬
selor, and their high school principal had helped them to make education¬
al choices and decisions. They were also divided on the extent to which
they felt prepared to enter and succeed in previously “all white" schools
and the extent to which the cost of attending school was influencing their
decisions.
The majority felt that the distance of schools from their home was
having little or no effect on their decisions.
Item comparison of educational factors.—The following item compari¬
sons on educational factors were based upon the data presented in Table
6.
Item 1 - Seventy-six and five-tenths per cent of the 1963 respon¬
dents, 80.8 per cent of the 1965 respondents and 86.7
per cent of the 1966-67 respondents Indicated that their
parents have greatly influenced their educational choices.
Item 2 - Fifty-two and nine-tenths per cent of the I963 respondents,
50.0 per cent of the 1965 respondents, and 63.3 per cent
of the seniors felt that their teachers greatly influenced
their educational decisions.
Item 3 “ Fifty-three per cent of the 1963 respondents and U8.1 per
cent of the 1965 respondents indicated that their friends
had little or no influence on their educational choices.
Forty-three and three-tenths per cent of the seniors felt
that their friends are greatly influencing their choices.
TABLE 6
SUMMARY OF RESPONSES TO EDUCATIONAL FACTORS
BY PERCENTAGES
1963 Respondents 1965 Respondents 1966-67 Seniors
Questionnaire Items Much Some Uttle Much Some Little Much Some Little
Item 1
Male 71 .h lit.3 lit.3 75.0 8.3 16.7 87.8 7.3 U.9
Female 80.0 15.0 5.0 85.7 lit.3 85.7 8.2 6.1
Total Per Cent 76.5 lU.7 818 80.8 11.5 7.7 86.7 7.8 5.5
Item 2
Male li2.8 28.6 28.6 lt5.8 20.9 33.3 61.0 17.1 21.9
Female 60.0 35.0 5.0 53.6 28.6 17.8 65.3 l8.lt 16.3
Total Per Cent 52.9 32 .U lit.7 50.0 25.0 25.0 63.3 17.8 18.9
Item 3
Male 21.U 28.6 50.0 33.3 20.9 lt5.8 39.0 29.3 31.7
Female 25.0 20.0 55.0 28.6 21.lt 50.0 ltO.9 llt.3 38.8
Total Per Cent 23.5 23.5 53.0 30.8 21.1 lt8.1 lt3.3 21.1 35.6
TABLE 6—Continued
1963 Respondents 1965 Respondents 1966-6? Serdors
Questionnaire Items Mich Some Little' "TEcTT Some umr l4ich Some “mtiie—
Item U
M^e 35.7 ll;.3 50.00 1;5.8 29.2 25.0 1;6.3 12.2 ia.5
Female U5.0 35.0 20.0 50.0 28.6 21.1; 55.1 18.1; 26.5
Total Per Cent la.2 26.1; 32.1; 1;8.1 28.8 23.1 51.1 15.6 33.3
Item 5
Male 28.6 ll;.3 57.1 51;.1 16.7 29.2 58.5 19.5 22.0
Female 30.0 25.0 53.6 17.8 28.6 57.1 ll;.3 28.6
Total Per Cent 38.2 23.6 38.2 53.9 17.3 28.8 57.8 16.7 25.5
Item 6
Male 57.2 21.1; 21.1; 58.3 25.0 16.7 82.9 9.8 7.3
Female 75.0 15.0 10.0 78.6 7.1 ll;.3 77.6 16.3 6.1
Total Per Cent 67.6 17.7 11;.7 69.2 15.U 15.1; 80.0 13.3 6.7
Item 7
Male 78.6 ll;.3 7.1 58.3 25.0 16.7 58.5 19.5 22.0
Female 55.0 1^.0 30.0 71.1; 25.0 3.6 65.3 12.2 22.5
Total Per Cent 61;.7 11;.7 20.6 65.1; 25.0 9.6 62.2 15.6 22.2
TABLE 6—Continued
1963 Respondents 1965 Respondents 1966-67 Seniors
Questionnaire Items Much Some Little Much Some Uttle Iftich Some Little
Item 8
f^e 28.6 li2.8 28.6 62.^ 2^.0 12.5 61.0 19.5 19.5
Female 2^.0 li5.o 30.0 57.1 25.0 17.9 69.U 16.3 11*.3
Total Per Cent 26.u 10^.2 29.U 59.6 25.0 lU.U 65.5 17.8 16.7
Item 9
Male 7.1 IU.3 78.6 8.3 25.0 66.7 19.5 2U.U 56.1
Female 20.0 25.0 55.0 32.1 25.0 U2.9 28.6 2U.5 U6.9
Total Per Cent IU.7 20.6 6U.7 21.2 25.0 53.8 2U.U 2U.U 51.2
Item 10
Male 28.6 ^0.0 21. 37.5 29.2 33.3 29.3 31*.1 36.6
Female 50.0 20.0 30.0 50.0 28.6 21.1i U9.0 22.1* 28.6
Total Per Cent ia.2 32.U 2e.h liU.2 28.8 27.0 1*0.0 27.8 32.2
TABLE 6—Continued
1963 Respondents 1965 Respondents 1966-67 Seniors
Questionnaire Items Much Some Little Much Some Little Much Some Little
Item 11
Male 50.0 21.U 28.6 33.3 12.5 5U.2 39.0 26.8 3U.1
Female ho.o 25.0 35.0 39.3 32.1 28.6 U6.9 IU.3 38.8
Total.Per Cent UU.l 23.5 32 .h 36.5 23.1 Uo.U U3.3 20.0 36.7
Item 12
Male 78.6 21.h 91.7 8.3 80.5 12.2 7.3
Female 95.0 5.0 89.3 10.7 89.8 6.1 h.l
Total Per Cent 88.2 3.0 8.8 90.u 9.6 85.5 8.9 5.6
Item 13
Male 57.1 28.6 lh.3 58.3 25.0 16.7 82.9 9.8 7.3
Female 60.0 25.0 15.0 71.U lh.3 lU.3 79.6 lh.3 6.1
Total Per Cent 58.8 26.h lh.8 65 .U 19.2 15.h 81.1 12.2 6.7
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Item U - Forty-one and two-tenths per cent of the 1963 respondents,
US.l per cent of the 196^ respondents and 5l.l per cent
of the seniors felt that the high school counselor had
helped them to a great extent in making educational choi¬
ces.
Item 5 - The 1963 respondents were evenly divided on the extent to
which their high school principal had influenced their
decisions with 38.2 per cent indicating that he had great
influence and the same per cent indicating that he had
little or no influence on their decisions. The 1965 re¬
spondents had 53*9 per cent indicating a great influence
while the 1966-6? seniors had 57*8 per cent indicating
a great influence on educational choices by their high
school principal.
Item 6 - Sixty-seven and six-tenths per cent of the 1963 respon¬
dents, 69.2 per cent of the 1965 respondents, and 80.O
per cent of the 1966-6? seniors reported that their high
school courses had very much influence upon their educa¬
tional choices•
Item ? - On the question as to whether the respondents felt that
they had been assigned to proper courses while in high
school 61+.? per cent of the I963 respondents, 65.U per
cent of the 1965 respondents and 62,2 per cent of the
1966-6? seniors felt that they had been properly assigned.
Item 8 - Forty-four and two-tenths per cent of the 1963 respondents
felt that they had received some information about avail¬
able scholarships and financial aid available while 59.6
per cent of the 1965 respondents and 65.5 per cent of the
1966-6? seniors indicated that they had received a great
amount of information about financial aid for attending
school beyond high school.
Item 9 - Sixty-four and seven-tenths per cent of the 1963 respon¬
dents, 53.8 per cent of the 1965 respondents, and 51.2
per cent of the 1966-6? seniors indicated that the dis¬
tance of colleges and schools from their home had little
or no effect on their educational choices.
Item 10- Forty-one and two-tenths per cent of the 1963 respondents,
i+i+.2 per cent of the 1965 respondents, and forty per cent
of the 1966-6? seniors felt that they were well prepared
to enter schools •(diich were previously classified as
"white" schools.
Item 11- Forty-four and one-tenth per cent of the 1963 respondents
and U3.3 per cent of the 1966-6? seniors indicated that
the cost of attending school had a great influence on
their decisions. Forty and four-tenths per cent of the
Uo
1965 respondents felt that the cost of attending school
had little or no effect on their decisions.
Item 12- Eighty-ei^t and two-tentlis per cent of the I963 group,
90»U per cent of the 1965 group and 85*5 per cent of the
1966-67 seniors felt that the school should greatly con¬
cern itself with helping its students solve their educa¬
tional problems.
Item 13- Fifty-eight and eight-tenths per cent of the 1963 respon¬
dents, 65.U per cent of the 1965 respondents and 8l,l per
cent of the 1966-67 seniors indicated that their high
school training had, or will have, a great influence on
helping them to achieve their educational goals.
From the above comparisons and Table 6 it can be seen that the
Hiajority of respondents in all three groups agreed that their parents
and teachers had the greatest effect on educational decisions while their
friends had the least effect. The majority of all three groups were also
in agreement that their high school courses were of great help in achiev¬
ing educational goals, that they had been assigned to proper courses while
in high school, and that their high school training was of much help in
achieving educational objectives. They also were in agreement that the
high school should help its students solve their educational problems.
The majority of all three groups indicated that distance of schools
from home had very little influence on decisions. The majority of neither
group agreed on the extent to which respondents felt prepared to enter
previously "all white" schools and the extent to which the cost of attend¬
ing schools affected educational decisions.
Worthy of note in this comparison and Table 6 is that the respon¬
dents felt that parents and teachers have a greater influence on educa¬
tional decisions than does the counselor. Also of significance is that
the respondents were generally supportive of the school's program in
helping them with educational decisions. The lack of agreement on the
Ul
extent to which respondents feel prepared to enter previously “all white"
schools is of extreme importance in curriculum planning*
Factors affecting occupational decisions
Tables 7, 8, and 9 give the number of responses by respondent groups
to questionnaire items relating to factors which affect occupational de¬
cisions, The summaries accompanying each table are based on the data pre¬
sented in the table.
1963 Respondent Group*—The following summary is based upon the data
presented in Table 7*
A larger number of the I963 respondents indicated that their parents,
teachers, high school counselor, and principal had little or no effect on
their occupational decisions* However, the responses to each item did
not constitute a majority and a large number indicated that their parents,
teachers, counselor, and principal had a great Influence on their choices.
They were in agreement that their friends had little or no influence on
their decisions* The majority felt that their hi^ school courses had
greatly helped them in deciding on an occupation, and that a course in
occupations while in hi^ school would have greatly helped them in mak¬
ing occupational choices* They felt that they did study their interests
and abilities in relation to job requirements and that a high school
should concern itself with helping its students solve their occupational
problems* They were not certain as to the extent to which they received
proper help while in high school in choosing an occupation* Fourteen
respondents felt that their present jobs or the ones for which they are
preparing is very much like the type of work they thought they would fol¬
low when they left high school, and the same number felt that it had very
TABLE 7
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1. To what extent did your parents influence
your occupational decisions?
2. To what extent did your teacheishelp you
to make occupational decisions?
3. To what extent did your friends influence
your occupational choices?
Towwhat extent did your high school
counselor assist you in making occupational
decisions?
8 12 6 10 l6
6 10 7 10 7 2k
5 5 7 13 20
8 12 8 7 15
5. To what extent did your high school prin¬
cipal influence your occupational choices? U 10 lU 1 2 3
6. To what extent did your high school courses
help you in deciding on an occupation? 8 15 23 2 2 h
7. To what extent do you feel that a course in
occupations would have helped you to decide












8. In deciding on an occupation, to what
extent did you study your interests and
abilities in relation to Job requirements?
9. To what extent do you feel a high school
should help its students solve their occu¬
pational problems?
10. How much help that you needed in choosing
an appropriate occupation did you receive
in high school?
11. To what extent is your present Job, or the
Job you are preparing for like the type of
work you thought you would follow when you
left high school?
12. To what extent does your present Job, or the
one for which you are preparing, offer oppor¬
tunities for advancement in position and pay?
13. To what extent does your present Job, or the
one for which you are preparing, offer such
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Questionnaire Items M F 1* M P M F —.p
lU. To what extent has your high school train¬
ing helped you to achieve your occupational
goals? h 9 13 6 U 10 h 7 11
1^. How well are you satisfied with your present
job, ©r the one for which you are preparing? 10 13 23 2 1 3 2 6 8
»Key to abbreviations* M - Male; F-Femalej T-Total
little in common. The majority indicated that their present jobs or
the ones for which they are preparing offer opportunities for advance¬
ment, vacations, retirement, etc., and that they are very well satisfied
with their occupational choices. They were not certain as to the extent
to which their high school training had helped them to achieve -Uieir
occupational goals.
1965 Respondent Group.—The following narrative summary is based
upon the data presented in Table 8.
The 1965 respondents were uncertain as to the extent to which
parents, teachers, counselor, and principal had influenced their occu¬
pational decisions; however, more of them felt that their parents and
high school principal had greatly influenced their choices and that their
teachers and counselor had little or no influence on their decisions.
The majority indicated that their friends had little or no effect on their
decisions and that their high school courses had greatly helped them in
deciding on an occupation. They felt that a course in occupations would
have greatly helped them. The majority felt that a high school should
help its students solve their occupational problems and that they had
studied their interests and abilities in relation to job requirements
in deciding on an occupation. They were undecided as to the amount of
help they received in high school in trying to decide on an appropriate
occupation, but more of them felt they had received little or no help.
They were divided in their opinions of the relationship between their
present job or the one for which they are preparing and the type of work
they thought they would follow at the time they left high school. How¬
ever, more of them felt that their present job or the one for which they
TABLE 8









1. To what extent did your parents influence
yoTir occupational decisions? 11 15 26 2 5 7 11 8 19
2. To what extent did your teachers help
you to make occupational choices? 11 6 17 6 7 13 7 15 22
3. To wliat extent did your friends influence
your occupational choices? 5 7 12 6 k 10 13 17 30
h. To what extent did your high school coun¬
selor aadidt you in making occupational
decisions? 11 7 18 h 8 12 9 13 22
To what extent did your high school
principal influence your occupational
choices? 11 12 23 6 6 12 7 10 17
6. To what extent did your high school
courses help you in deciding on an
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7. To what extent do you feel that a course
in occupations would have helped you to
decide on an appropriate occupation?
8. In deciding on an occupation, to what
extent did you study yo\xr interests and
abilities in relation to job requirements?
9. To what extent do you feel a high school
should help its students solve their occu¬
pational problems?
10. How much help that you needed in choosing
an appropriate occupation did you receive
in high school?
11. To what extent is your present job, or
the job you are preparing for like the
type of work you thought you would follow
vhan you left high school?
12. To what extent does your present job,
or the one for which you are preparing,
offer opportunities for advancement in
position and pay?
16 22 38 6 5 11 2 13
19 20 39 2 6 8 3 2$
18 19 37 h $ 9 2 h 6
2 11 13 10 8 18 12 9 21
7 10 17 6 3 9 11 15 26




Questionnaire Items F T M T M "~T T
13. To what extent does your present job, or
the one for which you are preparing, ,
offer such benefits as paid vacations,
retirement pay, etc. 17 111 31 U $ 9 3 9 12
IL. To what extent has your high school train¬
ing helped you to achieve your occupational
goals? 9 19 28 9 h 13
6 5 11
15. How well are you satisfied with your present
job, or the one for which you are preparing? 17 lU 31 k 7 11 3 7 10
*Key to abbreviations: M - Malej F - Female5 T - Total
U9
are preparing is very different from the type of work they thought they
would follow when they finished high school. The majority of the re¬
spondents indicated that their present jobs or the ones for which they
are preparing, offer good opportunities for advancement, vacations, re¬
tirement, etc. They felt that their high school training had been of
great help to them in achieving their occupational goals and that they
are greatly satisfied with their choices.
1966-67 Seniors.—The summary which follows is based upon the data
presented in Table 9»
The majority of the seniors indicated that their parents are great¬
ly influencing their occupational choices. They were not in agreement
as to the extent to idiich their teachers, friends, counselor, and prin¬
cipal were influencing their choices? however, the majority felt that
their teachers had helped much or some. More of them felt that their
friends had little or no influence and that their principal had a great
influence on their occupational choices. Thirty-eight respondents felt
that their counselor had greatly helped them and the same number felt
that their counselor had little or no influence on their occupational
decisions. The seniors felt that their high school courses had been of
great help in deciding on occupations and that a course in occupations
would have greatly helped them. They indicated that they do study their
interests and abilities in relation to job requirements and that the
high school should concern itself with helping its students solve their
occupational problems. They were not in agreement on the amount of help
they had received in high school in choosing an appropriate occupation
but more of them felt that they had received much help. They felt that
TABLE 9




Questionnaire Items “H T W P T W P T"
1. To what extent are your parents helping
you to make occupational choices? 31 36 67 6 5 11 k 8 12
2. To what extent have your teachers helped
you to make occupational choices? 16 25 Ul 18 16 3k 7 8 15
3. To what extent are your friends influ¬
encing your occupational choices? 12 22 3k 9 8 17 20 19 39
li. To what extent has your high school
counselor helped you to make occupational
choices? 17 21 38 3 11 lU 21 17 38
5. To what extent has your high school
principal influenced your occupational
choices? 17 2h hi 9 8 17 15 17 32
6. To what extent has your high school
courses helped you to make ocuupational
choices? 30 3h Sk 7 9 16 I; 6 10
7. To what extent do you feel a course in
occupations would have helped you in mak¬




Questionnaire Items R p T JT p 5?-
8. In studying an occupation, to what
extent do you study your interests and
abilities in relation to job requirements? 29 35 6U 7 12 19 5 2 7
9. To what extent do you feel a high school
should help its students solve their
occupational problems? 31 U2 73 8 6 Hi 2 1 3
10. How much help in choosing an appropriate
occupation have you received in high
school? 20 2h hh 15 11 26 6 Hi 20
11. To what extent do you feel that you
will be successful in achieving your
occupational goals? 31 37 68 9 10 19 1 2 3
12. To what extent does the occupation you
are planning to enter offer opportunities
for advancement in position and pay? 28 39 67 7 7 lU 6 3 9
13. To what extent does the job you are plan¬
ning to enter offer such benefits as paid




Questionnaire Items M —-ji— T- M F f M P
lu. To what extent do you feel your high
school training will helpjou to achieve
your occupational goals? 25 31 56 11 111 25 5 Ii 9
15. Do you fe^ you will be satisfied with
the job you are planning to enter? 37 hS 82 2 u 6 2 2
■»Key to abbreviations: M - Male; F - Female; T - Total
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they will be successful in achieving their occupational goals and that
the occupation they are planning to enter does offer opportunities for
advancement, vacations, retirement, etc. They felt that their high
school training will greatly help them to achieve their occupational
goals and that they will be satisfied with the job they are planning
to enter.
Item comparison of occupational factors.—The following item com¬
parisons to questionnaire item responses related to occupational choices
are based upon the data presented in Table 10.
Item 1 - Forty-seven and one-tenth per cent of the 1963
respondents Indicated that their parents had little
or no effect on their occupational choices. Fifty
per cent of the 1965 respondents and 7U.5 per cent
of the 1966-67 seniors indicated that their parents
had a great influence on their occupational decisions.
Item 2 - Forty-one and two-tenths per cent of the 1963 group
and ii2.3 per cent of the 1965 group felt that their
teachers had little or no effect on their occupational
decisions. Forty-five and five-tenths per cent of the
seniors felt that their teachers had a great Influence
on their decisions.
Item 3 - Fifty-eight and eight-tenths per cent of the 1963 re¬
spondents, 57.7 per cent of the 1965 respondents, and
k3»3 per cent of the seniors indicated that their
friends had little or no influence on their occupa¬
tional decisions.
Item U - Forty-four and one-tenth per cent of the 1963 respon¬
dents and i;2.3 per cent of the 1965 respondents felt
that their high school counselor had helped them
little or none in making occupational choices. The
1966-67 seniors were evenly i^lit with U2.2 per cent
indicating much help and the same per cent indicatii^
little or no help.
Item 5 - Fifty per cent of the 1963 respondents indicated that
their high school principal had little or no influence
on their occupational choices, while lili.2 per cent of
the 1965 group and k^,2 per cent of the seniors indi¬
cated much help from their high school principal.
TABLE 10
SUMMARY OF RESPONSES TO OCCUPATIONAL FACTORS
BY PERCENTAGES
1963 Respondents 196$ Respondents 1966-67 Seniors
Questionnaire Items Much Some
■
TrEni""“TEcir Some mm Much Some "lime—
Item 1
Male 28.6 28.6 lt2.8 U5.8 8.U U5.8 75.6 lit.6 9.1*
Female Uo.o 10.0 $0.0 ^3.6 17.8 28.6 73.5 10.2 16.3
Total Per Cent 35.3 17.6 ii7.1 $0.0 13.5 36.$ 7U.5 12.2 13.3
Item 2
Male 28.6 21.li $0.0 U$.8 2$.0 29.2 39.0 1*3.9 17.1
Female 30.0 35.0 35.0 21.lt 2$.0 53.6 $1.0 32.7 16.3
Total Per Cent 29.h 29.U Ul.2 32.7 2$.0 it2.3 1*5.5 37.8 16.7
Item 3
M^e $0.0 $0.0 20.8 2$.0 Sh.2 29.3 21.9 1*8.8
Female 2$.0 10.0 6$.0 2$.0 lit.3 60.7 itlt.9 16.3 38.8
Total Per Cent lit.8 26.U $8.8 23.1 19.2 57.7 37.8 18.9 1*3.3
TABLE 10—Continued
1963 Respondents 1965 Respondents 1966-67 Seniors
Questionnaire Items Ifiich Some Little Much Some Uttle f&ich Some Little
Item it
Male 28.6 lit.3 57.1 it5.8 16.7 37.5 ltl.5 7.3 51.2
Female itO.O 2^.0 35.0 25.0 28.6 ii6.it ii2.9 22.lt 3ii.7
Total Percent 3^.3 20.6 iiit.l 3lt.6 23.1 it2.3 lt2.2 15.6 lt2.2
Item 5
I^e 28.6 7.1 6it.3 lt5.8 25.0 29.2 iti.5 21.9 36.6
Female $0.0 10.0 itO.O it2.8 21.lt 35.8 it9.0 16.3 3it.7
Total Per Cent ill.2 8.8 50.0 ltit.2 23.1 32.7 lt5.6 18.9 35.5
Item 6
M^e $7.1 lit.3 28.6 62.5 20.8 16.7 73.1 17.1 9.8
Female 75.0 10.0 15.0 60.7 25.0 lit.3 69.it l8.it 12.2
Total Per Cent 67.6 11.8 20.6 61.5 23.1 i5.it 71.1 17.8 11.1
Item 7
Male 71.it 21.lt 7.2 66.7 25.0 8.3 70.7 17.1 12.2
Female 80.0 20.0 78.6 17.8 3.6 75.5 20.it It.l
Total Per Cent %•$ 20.6 2.9 73.1 21.2 5.7 73.3 18.9 7.8
TABLE 10—Continued
Questionnaire Items
1963 Respondents 1965 Respondents 1966-67 Seniors
Much Some Little Much Some Little Much Some Little
Item 8
me 71 .u 7.1 21,h 79.2 8.3 12.5 70.7 17.1
12.2
Female 70.0 20.0 10.0 71.U 21.5 7.1 71.U 2U.5 ii.l
Total Per Cent 70.6 lU.7 Hi.7 75.0 15 .u 9.6 71.1 21.1 7.8
Item 9
Male 6it.3 lii.3 21.U 75.0 16.7 8.3 75.6 19.5 Ii.9
Female 75.0 2^.0 67.8 17.9 lli.3 85.7 12.2
2.1





















^0.0 17.6 32 .li 2^.0 3U.6 Uo.U U8.9 28.9 22.2
Item 11
Male 35.7 28.6 35.7 29.2 2?.0 U5.8 75.6 21.9 2.5
Female U5.0 10.0 U5.0 35.7 10.7 53.6 75.5 20.U U.l
Total Per Cent Ul.2 17.6 Ul.2 32.7 17.3 50.0 75.6 21.1 3.3
TABLE 10—Continued
1963 Respondents 1965 Respondents 1966-67 Seniors
Questionnaire Items Mach Some Little f&ich Some Uttle Mach Some Uttle
Item 12
Male 78.6 7.1 lh.3 62.5 16.7 20.8 68.3 17.1 lit .6
Female 65.0 35.0 57.1 lit.3 28.6 79.6 llt.3 6.1
Total Per Gent 70.6 2.9 26.5 59.6 i5.lt 25.0 7U.U 15.6 10.0
Item 13
Male 6U.3 lh.3 21.h 70.8 16.7 12.5 73.2 12.2 lit.6
Female 50.0 10.0 Uo.o 50.0 17.9 32.1 65.3 llt.3 20.lt
Total Per Cent 55.8 11.8 32.it 59.6 17.3 23.1 58.9 13.3 17.8
Item lli
Male 28.6 h2.8 28.6 37.5 37.5 25.0 61.0 26.8 12.2
Female ii5.0 20.0 35.0 67.9 lit.3 17.8 63.2 28.6 8.2
Total Per Cent 38.2 29.h 32.It 53.8 25.0 21.2 62.2 27.8 10.0
Item 15
Male 71.h IU.3 lit.3 70.8 16.7 12.5 90.2 it.9 It.9
Faaale 65.0 5.0 30.0 50.0 25.0 2^.0 91.8 8.2
Total Per Cent 67.6 8.8 23.6 59.6 21.2 19.2 91.1 6.7 2.2
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Itesa 6 - Sixty-seven and six-tenths per cent of the 1963 group,
61.5 per cent of the 1965 group, and 71.1 per cent of
the seniors indicated that their high school courses
had been of great help in choosing an occupation.
Item 7 “ Seventy-six and five-tenths per cent of the 1963
respondents and 73*1 per cent of the 1965 and 1966-67
respondents felt that a course in occupations would
have been of great help in choosing an occupation.
Item 8 - Seventy and six-tenths per cent of the I963 respon¬
dents, 75*0 per cent of the 1965 respondents, and
71.1 per cent of the I966-67 seniors indicated that
they did consider their interests and abilities in
choosing an occupation.
Item 9 - Seventy and six-tenths per cent of the I963 group,
71.2 per cent of the 1965 group, and 8I.I per cent of
the seniors felt that a high school should help its
students solve their occupational problems.
Item 10 - Fifty per cent of the I963 group and U8.9 per cent of
the 1966-67 seniors felt that they had been greatly
helped in choosing an appropriate occupation idiile
in high school. Forty and four-tenths per cent of
the 1965 respondents felt that they had received
little or no help.
Item 11 - Forty-one and two-tenths per cent of the 1963 respon¬
dents felt their present job or the one for which they
were preparing is very much like the work they thought
they would follow when they left hi^ school. The
same percentage felt that there was little relation.
Fifty per cent of the 1965 group felt that their
present occupational choice is very little like the
work they had planned to follow. Seventy-five and
six-tenths per cent of the 1966-67 seniors felt that
they would be successful in achieving their occupa¬
tional goals.
Item 12 - Seventy and six-tenths per cent of the 1963 respon¬
dents, 59.6 per cent of the 1965 respondents, and
7li.U per cent of the 1966-67 seniors indicated that
their occupational choice offers good opportunities
for advancement in position and pay.
Item 13 - Fifty-five and eight-tenths per cent of the 1963
group, 59,6 per cent of the 1965 group, and 68,9
per cent of the seniors felt that their choice of
an occupation does offer benefits such as paid vaca¬
tions, retirement pay, etc.
Item lU - Thirty-eight and two-tenths per cent of the 1963
respondents indicated that their high school train¬
ing had helped little in achieving their occupational
goals. Fifty-three and eight-tenths per cent of the
1965 respondents and 62.2 per cent of the 1966-6?
seniors indicated that their high school traiixing
has been or will be of great help in achieving their
occupational goals.
Item 15 - Sixty-seven and six-tenths per cent of the 1963 re¬
spondents and 59 *6 per cent of iiie 1965 respondents
felt very satisfied with their present Job. Ninety-
one and one-tenth per cent of the 1966-6? seniors felt
that they will be satisfied in the occupation they
are planiiing to enter.
From the above comparisons it can be noted that the majority of
the respondents were in agreement on ten of the fifteen questionnaire
items dealing with factors affecting occupational decisions. Of signi¬
ficance to note from this comparison is that the respondents generally
felt that the personnel of the school as well as the school program have
less influence on occupational than on educational decisions, and that
parents have the greatest influence on these decisions.
Occupational choices of respondents and parents
The occupations engaged in by the respondents and their parents
have been classified under the headings of professional, clerical and
sales, skilled labor, unskilled labor, service (except domestic), domes¬
tic, housewife, and other. The number and per cent of respondents are
given by respondent groups but not by sex because the small number in
each occupation would make such a comparison meaningless.
Occupations of respondents.—Table 11 presents the occupations
engaged in or being prepared for by the respondents. The data is given
in number and per cent by respondent groups.
The greatest per cent of respondents in all three groups indicated
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TABLE 11
OCCUPATIONAL CHOICES OF RESPONDENTS
1963 Group 1965 Group 1966-67 Group
Occupation Number Per Cent Number Per Cent Number Per Cent
Professional 8 23.5 16 30.8 32 35.6
Clerical and
Sales 1 2,9 6 11.5 23 25.6
Skilled Labor 3 8,8 k 7.7 7 7.8
Unskilled Labor 1 1.9
Service (Except
Domestic) 1 2.9 12 13.3-
Domestic 6 17.7 U 7.7
Military Service 6 17.7 7 13.5 2 2.2
Housewife 6 17,7 3 5.8
Other 1 2.9 1 1.9 2 2.2
Unanployed 2 5.9 10 19.2
Undecided 12 13.3
Total 3h 100.0 52 100.0 90 100.0
a choice of professional occupations, and a significant increase in the
per cent of respondents choosing such occupations can be noted over the
five-year period covered by this study. This is indicated by the in¬
crease from 23.5 per cent choosing professional occupations in 1963 to
35.6 per cent of the seniors who plan to enter these occupations. Cleri¬
cal and sales occupations also show a significant increase with 2,9 per
cent of the 1963 group, 11,5 per cent of the 1965 group, and 25*6 per
cent of the seniors engaged in, or planning to enter these occupations.
6l
Skilled labor occupations remained almost constant over the five-
year period, while a significant decrease can be noted in the per cent
of respondents listing domestic service and housewife as occupations.
It is significant to note that no seniors gave unskilled labor, domes¬
tic service, or housewife as an occupational choice.
Occupations of parents.—Table 12 shows the occupations engaged in
by the parents of the respondents.
Housewife was given as the occupation of the greatest per cent of
parents in all three groups, with 27.9 per cent of parents of 1963 re¬
spondents, 26.9 per cent of parents of 1965 respondents, and 29.5 per cent
of parents of the seniors. Unskilled labor was second with 19.1 per cent
from the 1963 group, lU.U per cent of the 1965 group, and 11,1 per cent
of the parents of seniors engaged in these occupations. Third in order
was domestic service with 19.1 per cent of parents of the 1963 respondents,
12.5 per cent of parents of 1965 respondents, and 12,8 per cent of parents
of seniors engaged in this type of work. The occupation given for the
smallest per cent of parents is clerical and sales. Skilled labor occu¬
pations showed a slight increase over the five-year period covered by
this study. This is shown by the increase from 13.3 per cent of I963
parents to l6,l per cent of parents of seniors engaged in skilled occu¬
pations .
Through a comparison of the data presented in Tables 11 and 12, a
definite change can be noted in the occupations of parents and the occu¬
pations of the respondents. There appears to be a trend of change from
housewife, domestic service, and unskilled occupations to professional
and clerical and sales occupations.
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TABLE 12
OCCUPATIONS OF PARENTS (F RESPONDENTS
1963 Group 1965 Group 1966-67 Group
Occupations Number Per Cent Number Per Cent Number Per Cent
Professional 1 1.5 6 5.8 7 3.9
Clerical and
Sales 1 1.0 1 .6
Skilled Labor 9 13.3 16 15 .u 29 16.1
Unskilled Labor 13 19.1 15 lU.U 20 11.1
Service (Except
Domestic) 2 2.9 5 U.8 7 3.9
Domestic 13 19.1 13 12.5 23 12.8
Housewife 19 27.9 28 26.9 53 29.5
Unemployed or
Unknown U 5.9 5 U.8 17 9.U
Retired, Disabled
or Deceased 6 8.8 12 11.5 17 9.U
Farming 1 1.5 3 2.9 6 3.3
Total 68 100.0 lOU 100.0 180 100.0
Miscellaneous items affecting educational-occapatlonal decisions
Tables 13, lU, and 15 present the number of responses to question¬
naire items related to certain factors which may affect educational-
vocational choices. Each table is followed by a narrative summary based
on the data presented in the table.
1963 Respondent Group,—The following summary was based on the data
presented in Table 13
TABLE 13




Questionnaire Items M F T H T M P
1. How much individual counseling did you
receive in high school? 3 3 6 3 2 5 8 15 23
2. Were you administered standardized tests
or inventories in hi^ school? 3 7 10 8 7 15 3 6 9
3. To what extent were results of tests
ea^jlained and interpreted to you in
terms of educational and occupational
interests? 2 9 11 2 5 7 10 6 16
u. How much information about schools, jobs,
and employment opportunities did you
receive in high school? i: 8 12 2 3 5 8 9 17
To what extent were you prepared to enter
the school or occupation of your choice? 8 11 19 6 2 8 7 7
6. To what extent do you feel a high school
should offer counseling and guidance
services to former students and graduates? 8 17 25 3 3 6 3 3
^-Key to abbreviations: M - Malej F - Female; T - Total
6U
The majority of the 1963 respondent group indicated that they had
received little or no individual counseling. They were divided on the
extent to which standardized instruments were administered to them while
in high school, but more of them stated that some had been administered.
On the question concerning the extent to which the results of these in¬
struments had been explained and interpreted to them, more of the respon¬
dents answered little or none. They were divided on the amount of infor¬
mation about schools and jobs but more felt that they had received little
or none while in high school. The majority felt that they were well pre¬
pared to enter the school or occupation of their choice and that the high
school should offer guidance and counseling services to former students
and graduates.
1965 Respondent Group.—The following summary is based on the data
presented in Table lit.
The 1965 respondents were divided on the amount of individual coun¬
seling received but the majority indicated some or little. The majority
felt that they had been administered standardized instruments but were
divided on the extent to which the results of these instruments had been
explained or interpreted to them in terms of educational and occupational
interests. They indicated that they had received some or much informa¬
tion about schools and jobs. The r espondents were in agreement idiat they
were well prepared to enter the school or occupation of their choice and
that the school should offer guidance and counseling services to former
students and graduates.
1966-67 Seniors.—The following summary is based on the data pre¬
sented in Table l5
TABLE Ih










1. How much individual counseling did
you receive in high school? 6 6 12 10 7 17 8 15 23
2. Were you administered standardized
tests or inventories in high school? 6 16 22 13 6 19 6 11
3. To what extent were results of tests
explained and Interpreted to you in terms
of educational and occupational interests? 9 12 21 6 7 13 9 9 18
u. How much information about schools, Jobs,
and employment opportunities did you
receive in high school? 7 13 20 10 8 18 7 7 Ik
5. To what extent were you prepared to
enter the school or occupation of your
choice? 10 18 28 10 3 13 u 7 11
6. To what extent do you feel a high school
should offer counseling and guidance
services to former students and graduates? lii 20 3U 6 11 u 3 7
*Key to abbreviations: M - Male; F - Femalej T - Total
TABLE 15
FACTORS AFFECTING EDUCATIONAL-VOCATIONAL DECISIONS
1966-67 RESPONDENT GROUP *
Nuniber of Responses
t&ich Some Little
Questionnaire Items M F t M
f M F
1. How much individual counseling have
you received in high school? 12 9 21 lit 17
31 15 23 38
2. Were you administered any standardized
tests or inventories in high school? 9 20 29 22 2lt lt6
10 5 15
3. To what extent were the resvilts of these
tests and inventories explained and inter¬
preted to you in terms of educational and
occupational interests? 13 2k 37 lit 13
27 lit 12 26
li. How much information about schools, jobs,
and employment opportunities have you
received in high school? 22 30 52 lit 13 27 5
6 11
To what extent do you feel prepared to
enter the school or occupation of yo\ir
choice? 31 35 66 9 8 17
1 6 7
6. To what extent do you feel a high school
should offer coimseling and guidance ser¬
vices to former students and graduates? 26 32 58 11 15 26 It
2 6
•»«ey to abbreviations! M - Male; F - Femalej T - Total
67
A larger number of seniors indicated that they had received little
or no individual counseling in high school. The majority stated that
they had been administered seme standardized instruments but they were
not in agreement on the extent to which the results of these instruments
were interpreted to them in terms of educational and occupational inter¬
ests. The majority of the seniors indicated that they had received much
information about schools, jobs, and employment opportunitiesj that they
were well prepared to enter the school or occupation of their choice and
that the school should offer guidance and counseling services to former
students and graduates.
Item comparison of educational-vocational factors.—The following
item comparisons by respondent groups on educational-vocational factors
were based upon the data presented in Table l6.
Item 1 - Sixty-seven and six-tenths per cent of the 1963
respondents, Uli.2 per cent of the 1965 respondents,
and 14.2.2 per cent of the 1966-6? seniors indicated
that t hey received little or no individual coun¬
seling while in high school.
Item 2 - Forty-four and two-tenths per cent of the 1963
respondents and 1*1.1 per cent of the 1966-6? seniors
stated that they had received some standardized
tests and inventories. In the 1965 group 1*2.3 per
cent thought they had been administered many such
Instruments.
Item 3 - Forty and four-tenths per cent of the 1965 respon¬
dents and 1*1.1 per cent of the seniors felt that
test results had been explained and interpreted
to them in terms of their educational and occupa¬
tional interests to a great extent. Forty-seven
and one-tenth per cent of the I963 respondents felt
that they had little or no explanation and inter¬
pretation of these results.
Item 1* - Fifty per cent of I963 respondents indicated they
had received little or no information about schools,
jobs, and employment opportunities •while 38*5 per
cent of the 1965 group and 5?.8 per cent of the
seniors indicated that they had received much infor¬
mation.
TABLE l6
SUMMARY OF RESPONSES TO EDUCATIONAL-VOCATIONAL FACTORS
BY PERCENTAGES
1963 Respondents 1965 Respondents 1966-67 SenioM
Questionnaire Items Ifach Some Little Much Some Little Ifoeh Some
Little
Item 1
Male 21.h 21.h 67.2 25.0 1*1.7 33.3 29.3 31*.1 36.6
Female 15.0 10.0 75.0 21.1+ 25.0 53.6 18.1* 3U.7 1*6.9
Total Per Cent 17.7 II+.7 67.6 23.1 32.7 i*l*.2 23.3 31*.5 1*2.2
Item 2
Male 21. 57.2 21.li 2^.0 51*.2 20.8 21.9 53.7 21*.1*
Female 35.0 35.0 30.0 57.2 21.li 21.1» 1*0.8 1*9.0 10.2
Total Per Cent 29.h iil+.2 26.k 1*2.3 36.^ 21.2 32.2 51.1 16.7
Item 3
Male 11^.3 II+.3 71.1+ 37.5 25.0 37.5 31.8 3l*.l 31* .1
Female 1+5.0 25.0 30.0 1*2.8 25.0 32.2 1*9.0 26.5 21* .5
Total Per Cent 32.k 20.5 U7.1 1*0.1* 2$.0 31*.6 1*1.1 30.0 28.9
TABLE l6—Continued
1963 Respondents 1965 Respondents 1966-67 Seniors
Questionnaire Items Which Some Little J&ich Some Little Much Some Little
Item h
Male 28.6 111.3 57.1 29.2 ia.6 29.2 53.7 3I1.I 12.2
Female liO.O 15.0 U5.0 U6.U 28.6 25.0 61.2 26.6 12.2
Total Per Cent 35.3 IU.7 50.0 38.5 3U.6 26.9 57.8 30.0 12.2
Item 5
Male $7.1 li2.9 la.7 la.7 16.6 75.6 21.9 2.5
Female 5^.0 10.0 35.0 61i.3 10.7 25.0 71.5 16.3 12.2
Total Per Cent 55.9 23.5 20.6 53.8 25.0 21.2 73.3 18.9 7.8
Item 6
I&le 57.2 21.U 21 .li 58.3 25.0 16.7 63 .li 26.8 9.8
Female 85.0 15.0 71.li 17.9 10.7 65.3 30.6 ii.l
Total Per Cent 73.6 17.6 8.8 65.il 21.2 13.il 6ii.U 28.9 6.7
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Item 5 - Fifty-five and nine-tenths per cent of the 1963
graduates, per cent of the 1965 graduates and
73*3 per cent of seniors felt that they wefce pre¬
pared to enter the school or occupation of their
choice.
Item 6 - Seventy-three and six-tenths per cent of 1963
respondents, 65.U per cent of 1965 respondents, and
6U,U per cent of the seniors felt that the school
should offer guidance and counseling services to
former students and graduates to a great extent.
Through a study of the data presented in Table l6, it is noted
that the majority of respondents were in agreement on only two of the
six factors desG-ing with educational-vocational choices. The majority
of all respondents felt well prepared to enter the school or occupation
of their choice, and that the high school should offer guidance and
counseling services to former students and graduates. The majority did
not agree on the amount of individual counseling received, the exbent
to which standardized instruments had been administered, the extent to
which results of standardized instruments were interpreted, and the
amount of educational and occupational infoiniation received in hi^
school.
From the above data it can be noted that the majority of the re¬
spondents felt that those services usually performed by the guidance
department of the school are not effective in helping students with their
educational and occupational decisions.
Most helpful subjects in achieving goals
Table 17 gives the number of responses and Table l8 gives the
per cent of responses to the most helpful subjects in achieving educa¬
tional and vocational goals. The male, female, and total columns within
each group were not totaled because most respondents gave more than one
subject as being most helpful.
TABLE 17
MOST HELPFUL SUBJECTS IN ACHIEVING
EDUCATIONAL AND VOCATIONAL GOALS
Subjects
Number of Responses
1953 Respondents 1955 Respondents 19C>b-57 Seniors
Male Female Total HaI5 Female Total Male Female Total
Business 2 h 6 1 6 12 Ik 26
English 8 11 19 13 18 31 23 38 61
Foreign Lsuiguage 2 2 1 3 h
Home Economics 5 5 8 8 9 9
Industrial Arts 1 1 5
Mathematics 6 10 16 15 15 30 31 30 61
Physical Education 2 h 6 7 12
Sciences 3 h 7 9 8 17 13 18 31
Social Sciences 2 $ 7 9 8 17 13 16 29
TABLE 18
MOST HELPFUL SUBJECTS IN ACHEEVINO EDUCATIONAL AND VOCATIONAL GOALS
BY PERCENTAGES
Subjects
1963 Group (N=3ii) 196^ Group (N»^2) 1966-67 Seniors (N=90)
Hale Female Total Male Female Total Male Female Total
Business m.3 20.0 17.6 U.2 17.9 11.5 29.3 28.6 28.9
English 57.1 55.0 55.9 5U.2 61i.3 59.6 56.1 77.6 67.8
Foreign Language - 7.1 3.8 2.5 6.1 u.u
Home Economics 25.0 lit.7 28.6 15.U 18 .ii 10.0
Industrial Arts h.2 1.9 12.2 5.6
Mathematics U2.9 50.0 U7.1 62.5 53.6 57.7 75.6 61.2 67.8
Physical Education lU.3 20.0 17.6 17.1
10.2 13.3
Sciences 21.U 20.0 20.6 37.5 28.6 32.7 31.7 36.7 3ii.3
Social Sciences lU.3 25.0 20.6 37.5 28.6 32.7 31.7 32.7 32.2
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From the data presented in Table 18, it can be noted that the 1963
respondents listed most helpful subjects in the following order: (l)
English, per cent; (2) Mathematics, U7»l per cent; (3) and (U)
social sciences and sciences, 20,6 per cent each; (5) and (6) Business
and physical education, 17,6 per cent each; and (7) home a,GonOTiics, lk,7
per cent. Most helpful subjects listed by 1965 respondents were: (l)
English, 59,6 per cent; (2) mathematics, 57.7 per cent; (3) and (U) social
sciences and sciences, 32,7 per cent; (5) home economics, 15,U per cent;
(6) Business, 11,5 per cent, (7) foreign languages, 3*8 per cent; and
(8) Industrial Arts, 1,9 per cent. The seniors ranked most helpful sub¬
jects ass (1) and (2) English and Mathematics, 67.8 per cent each; (3)
sciences, 3k»k per cent; (U) social sciences, 32,2 per cent; (5) Business,
28,9 per cent; (6) home economics, 10.0 per cent; (7) Industrial Arts,
5.6 per cent; and (8) foreign languages, U.U per cent.
From the above data it is noted that the majority of all respondents
felt that English and mathonatics are the most helpful subjects in achiev¬
ing educational and occupational goals. The data presented show that the
majority of female respondents in all three groups rated English above
mathematics, while the majority of males in the 1965 group and the senior
group rated mathematics above English,
Least helpful subjects in achieving goals
Table 19 presents the number of responses and Table 20 presents
the per cent of responses to least helpful subjects in achieving educa¬
tional and occupational goals. Many respondents listed no subjects as
being least helpful and a few gave more than one subject as being least
helpful. Therefore, no attempt was made to total the male, female, and
total columns.
TABLE 19
LEAST HELPFUL SUBJECTS IN ACHIEVING EDUCATIONAL AND VOCATIONAL GOALS
Subjects
Number of Responses
19t>3 Respondents 1965 Respondents 1966^67 Seniors
Male Female ■fotal Male Female Total Male Female Total
Business
2 2 1 2 3
English 1 1 3
1 it 3 1 it
Foreign Language 2
1 3 1 1 2
Home Economics 1 1 2 1 3 it
8 8
Industrial .Arts 2
2 2 3 5
Mathematics 1 1
1 1 2 3 5
Physical Education 1 1
it 11 15
Sciences 1 li 9 lit 3
5 8
Social Sciences 2 2 h 3 5 8
lit 29
TABLE 20
SUMMARY OF RESPONSES TO LEAST HELPFUL SUBJECTS BY PERCMTAGES
Subjects
1963 Group 1965 Group 1966-67 Seniors
TEIe Female T^otal lUe Female Total Hale Female Total
Business 7.1 3.8 2.5 li.l 3.3
English B.o 2.9 12.5 3.6 7.7 7.3
2.0 li.li
Foreign Languages 8.3 3.6 5.8 2.5
2.0 2.2
Horae Economics 7.1 5.0 5.9 li.2 10.7 7.7 16.3 8.9
Industrial Arts 8.3 3.8
Mathematics 5.0 2.9 3.6 1.9 U.9 6.1 5.6 '
Physical Education $.0 2.0 9.8 22.k
16.7
Sciences 7.1 20.0 Hi.7 20.8 32.1 26.9 7.3 10.2 8.9
Social Sciences II4.3 10.0 11.8 12.5 17.9 15.ii 36.6 28.6 32.2
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From a study of the data presented in Table 20, it was observed
that no subject received a 50 per cent or greater response. This reflects
the fact that many respondents stated that all subjects had been, or would
be, helpful. However, the subjects receiving the greatest per cent of
responses by the 1963 and 1965 respondents as being least helpful were
the sciences and social sciences. The seniors gave the greatest per
cents to the social sciences and physical education.
Most needed subjects in achieving goals
Table 21 gives the number of responses and Table 22 gives the per
cent of responses to the most needed subjects in achieving educational
and occupational goals which the respondents did not have in high school.
Of the seven subjects listed by the respondents, none received a
50 per cent or greater response. However, it can be noted that the need
for more business courses was indicated by the greatest per cent of re¬
spondents in each of the three groups. Next in order was the need for
more mathematics and science. It can also be noted that a large per cent
of the male respondents in the 1963 and 1965 groups felt a need for more
matheamatics. Also of significance from the data presented in Table 22
is the increase over the five-year period in the per cent of respondents
who feel a need for vocational courses in high school.
Reasons for leaving Opelousas by respondent groups
Table 23 gives the number of responses to reasons why respondents
have left, or plan to leave, Opelousas. Because some respondents gave
more than one reason for leaving, totals within each group are not shown
in the table.
Among the 1963 respondents fourteen left because of the lack of
TABLE 21
MOST NEEDED ;SUBJECTS IN ACHIEVING EDUCATIONAL AND VOCATIONAL GOALS
Nuniber of Responses
I963 Ilespondents 190^ Respond^ts 1^66-67 ^nlors
Subjects tlale Female Tot^' Male Female Total ■USe Female
'
Tolal
Business 3 7 10 8 10 18 13 20 33
English 1 1 3 3
Foreign Language 2 2 3 h 7 2 7 9
Mathematics 3 2 5 7 2 9 3 7 10
Speech and Drama 1 1 2 1 1
Sciences 1 3 ii li L 9 23 32
Vocational Courses 1 1 U 1 5 5 8 13
TABLE 22
SUMMARY OF MOST NEEDED SUBJECTS BY PERCENTAGES
Subjects
1963 Group 1965 Group 1966-67 Seniors
Male Female Total Male Female Total Hale Female Total
Business 21.U 35.0 20.U 33.3 35.7 3U.6 31.7 U0.8 36.7
English 7.1 2.9 12.5 5.8
Foreign Language 10.0 5.9 12.5 lU.3 13.5 U.9 IU.3
10.0
Mathematics 21.U 10.0 11+.7 29.2 7.1 17.3 7.3 IU.3 11.1
Speech and Drama 7.1 5.0 5.9
2.0 1.1
Sciences 7.1 15.0 11.8 ll;.3 7.7 21.9 U6.9 35.6
Vocational Courses 5.0 2.9 16.7 3.6 9.6 12.2 16.3 lU.U
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opportunities, three because of low salaries, one because of a dislike
for Opelousas, one because the family moved, and two gave reasons listed
under other.
Twenty-five 1965 respondents left because of the lack of opportuni¬
ties, four because of a dislike for Opelousas, two because of low salaries,
and one listed under other.
In the group of 1966-67 seniors forty-four gave the lack of oppor¬
tunities as the reason for wanting to leave. Twenty-six indicated a
dislike for Opelousas, two gave low salaries, and one gave other as the
reason for wishing to leave Opelousas.
Comparison of reasons for leaving Opelousas.—The following com¬
parison was based upon the data presented in Table 2U.
The lack of opportunities was given as the reason for leaving, or
wishing to leave Opelousas by Ul.2 per cent of the I963 respondents, U8.1
per cent of the 1965 respondents, and U8.9 per cent of the 1966-67 seniors.
Two and nine-tenths per cent of the I963 group, 7.7 per cent of the 1965
group, and 28.9 per cent of the seniors indicated a dislike for Opelousas
as the reason for leaving or wishing to leave. Low salaries was the rea¬
son given by 8.8 per cent of the 1963 group, 3.9 per cent of the 1965
group, and 2.2 per cent of the seniors. Two and nine-tenths per cent
of the 1963 group left because the family moved; while 5.9 per cent of
the 1963 group, 1.9 per cent of the 1965 group, and 1.1 per cent of the
1966-67 seniors gave reasons listed under other.
From the data presented above, it is significant to note the large
per cent of respondents who have left, or who plan to leave Opelousas.
It is also significant to note that the reason given by the majority of
these respondents is the lack of opportunities in Opelousas.
TABLE 23
RESPONSES TO REASONS FOR LEAVING OPELOUSAS BY RESPONDENT GROUPS
Reasons
Nuniser of Responses
1963 Group 1965 Group 1966-67 Seniors
Hale Female Total Hale Female Total Male Female Total
No opportunities 7 7 Hi 12 13 25 2k 20 UU
Family moved away 1 1
Dislike Opelousas 1 1 2 2 h 11 15 26
Low salaries 3 3 1 1 2 1 1 2
Other 2 2 1 1 1 1 1
TABLE 2k
SUMMARY OF RESPONSES TO REASONS FOR LEAVING OPELOUSAS BY PERCENTAGES
Reasons
1963 Respondents 196^ Respondents 1966-67 Seniors
Male Female Total H£Le Female Total Hale Female Total
No oppo^t^^nities 50.0 35.0 m.2 50.0 36.u U8.1 58.5 iiO.8 ii8.9
Family moved away 5.0 2.9
Dislike Opelousas 5.0 2.9 8.3 7.1 7.7 26.8 30.6 28.9
Low salaries 1^.0 8.8 U.2 3.6 3.8 2.5 2.0 2.2
Other 10.0 5.9 3.6 1.9 2.5 1.1
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Ccanparison of responses by sex
Discordent views are noted between male and female respondents to
various questionnaire items within each respondent group. The following
comparison was intended to point out these differencess
1. In response to the item "To what extent did your
counselor help you to make educational decisions"
50 per cent of the males in the 1963 group indicated
little or none, while 20 per cent of ilie females
indicated little or none. To the same item lil.^ per
cent of the 1966-6? male seniors said little or none
and 26,5 per cent of the females gave this response,
2. To the item as to the extent the high school principal
influenced educational decisions 57»1 per cent of the
males in the 1963 group said "little", while U5»0 per
cent of the females said "much",
3* A greater percentage of females than males in each group
felt that they were well prepared to enter previously
"all white" schools,
U. Forty-five and eight-tenths per cent of the males in
the 1965 group felt their teachers had much influence
on their occupational choices, while 53 *6 per cent of
the females in this group indicated that their teachers
had little influence on their occupational decisions,
5. Among the 1966-6? seniors US.8 per cent of the males
indicated their friends had little effect on their
occupational decisions while UU,9 per cent of the females
thought their friends had much influence on their decisions,
6, Fifty-seven and one-tenth per cent of the males in the I963
group felt their counselor had assisted little in occupa¬
tional decisions while UO per cent of the females felt the
counselor had much influence. To the same item 5l»2 per
cent of the males in the 1966-6? senior group felt the
counselor had little influence while h2,9 per cent of the
females felt the counselor had much influence on occupa¬
tional decisions.
?. Among 1963 respondents ?1.U per cent of the males felt
that they had little explanation and interpretation of
test results while l4.5*0 per cent of the females felt
these results had been explained and interpreted to
them to a great extent.
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Summary of the data
The summary which follows was based upon the data presented and
analyzed in this chapter.
1. A definite increase is shown in the number and per cent of
students attending school after ctxnpleting high school. The
data also show a definite increase in the per cent of students
selecting previously ’‘all white” schools over the five-year
period covered by the study.
2. The majority of the respondent groups indicated that their
parents and teachers had a great influence on educational
decisions and that parents also greatly influence their
occupational decisions. However, they did not agree on the
extent of the influence of teachers on occupational decisions.
3. There were discordant views on the extent of influence on
educational and occupational decisions by friends, counselor,
and principal! the data indicate an increase in the in¬
fluence of these three factors over the five-year period of
the study.
U. The three respondent groups were generally supportive of
the school's program in terms of the influence of courses
on decisions, assignment to proper courses, and the extent
to which their high school training helped to solve educa¬
tional and vocational problems.
5. Generally discordant views were Indicated concerning guidance
services. This is indicated by the lack of agreement among
respondent groups about the amount of information received
concerning schools, occupations, and financial aid and the
amount of counseling received. However, an increase in these
services was noted over the five-year period.
6. The majority of the respondent groups indicated support of
their occupational choices and a general feeling of satis¬
faction.
7. All respondent groups felt that the school should help students
to solve their educational and vocational problems and that
guidance and counseliz^ services should be offered to former
students and graduates.
8. An increase intbhe choice of professional and clerical and
sales occupations was noted over the five-year period of this
study. Also noted from the data is a definite change in occu¬
pations of the respondents from the occupations of their par¬
ents.
8U
9* The respondent groups were generally in agreement about the
most helpful subjects and the most needed subjects. Gen¬
erally they did not feel that any subjects were not helpful.
10. A large percentage of all respondent groups indicated the
lack of oppozi>unitles as the reason for leaving, or wishing
to leave, Qpelousas.
11. There were some discrepancies noted between male and fmnale
respondents within each respondent group. However, these
differences did not appear to be general through all three
respondent groups. These discrepancies were noted under the
heading "Comparison of responses by sex".
In the following chapter the writer has utilized the data presented





The writer was motivated to undertake this stuciy of occupational
and educational choices of students of the J. S. Clark High School pri¬
marily by the belief that the students of this school, as well as Negro
youth throughout many areas of the South, are not taking full advantage
of the opportunities ■(diich have been opened to them in recent years. The
basic underlying premise was that the matter of educational and occupa¬
tional decisions is of such vital importance to all youth that the school
must of necessity take the leading role in assisting students to realize
their fullest potential. In order to accomplish this objective, the
school must constantly evaluate its services from the viewpoint of its
former students.
More urgent than making Negro youth aware of their handicaps, is
making them aware of the swift current into which they are being plunged
and aware of what is required of them, stimulated by it, and fortified
in every way possible by adequate education. The ultimate goal in all
planning should be to see that the contributions of these youth are not
wasted. They must be directed to job training reliably geared to job
opportunities.
In Chapter II, the researcher presented and analyzed the data
gathered from the questionnaires. This chapter was intended to summarize
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what has already been presented and to point out findings, draw conclus¬
ions and implications, and make recommendations.
A study of the occupational and educational choices of graduates
and students of the J. S. Clark High School has provided data needed
for further analysis and evaluation of the present school program in
meeting the educational and vocational needs of its students. It is
hoped that this stuc^ will be the beginning of an endless process of
evaluation.
Rec^itulation of research design
This was a comparative study of the educational and vocational
choices and aspirations and some factors which influence these choices
of the 1963 graduates, the 1965 graduates, and the I966-67 seniors of
the J. S. Clark KL^ School, Opelousas, Louisiana.
The major purpose of this study was to determine the trend of
change, if any, in the educational and vocational choices and aspirations
of students of this school, and to provide a basis for determining needed
changes in the school program.
In this study the researcher hoped to determine whether, over the
five-year period covered by the study, there was any change in the edu¬
cational institutions and occupations chosen by the respondents. Also
surveyed and compared were the factors which influenced decisions and
the effects of the high school curriculum and guidance services upon
these decisions. The underlying premise was that such data would provide
a basis for improving the program of the school.
The study was conducted at the J. S. Clark BEL^ School, Opelousas,
Louisiana; a small city in south-central Louisiana, approximately lUO
miles west of New Orleans.
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The subjects of the study were 176 Negro youths, seventy-nine males
and ninety-seven females, selected randomly from the alphabetized rosters
of the 1963 and 1965 graduates and the roster of the 1966-67 seniors. The
samples were selected by picking every second name and; therefore, con¬
sisted of 50 per cent of each group.
The investigator utilized the descriptive survey method of research
in conducting this study, and compared the responses of the three respon¬
dent groups by means of percentages. As a means of gathering data, a
questionnaire was constructed with proper modifications for the in-school
and out-of-school respondent groups.
The operative steps employed in conducting this research included:
1. Permission to conduct the research was secured ft'cmi the
proper authority.
2. The related literature was reviewed.
3. A questionnaire was constructed as a data gathering
tool.
U. The questionnaire was submitted to the staff members
of the guidance and counseling program at Atlanta
University for critical examination. It was also
administered to a group similar to the subjects of
the study in order to test clarity of questions and
instructioius.
5. A random sampling was taken from the rosters of the
three respondent groups by selecting every second
name.
6. The questionnaire along with an explanatory note and
self-addressed stamped return envelope were mailed
to the two-out-of-school respondaat groups.
7. The questionnaire was given to the seniors at school.
8. Follow-up cards were mailed to respondents who failed
to return completed questioimaires within three weeks.
9. Returned questionnaires were organized and narrative
summary reports by respondent groups were made.
88
10. Respondent groups were compared by separate item
responses.
11. Appropriate explanatory tables were used to show
relationship and differences among the three respon¬
dent groups.
12. Findings, conclusions, implications, and recommenda¬
tions were stated.
Summary of related literature
1. Vocational counseling must be a continuous process.
2. A knowledge of the needs and goals of students might serve
as a valuable source of information to be used in the coun¬
seling process.
3. Parental influence has a strong effect on the direction
of interest development.
U. Despite the crashing of racial barriers in education and
eii5)loyraent, there is an absence of successful Negroes in
many occupations.
5. Patterns of segregation and discrimination may be largely
responsible for the lack of enthusiasm among Negro youth.
6. Negro high school seniors have the desire to move above
the occupational status of their parents but usually fol¬
low the occtpational pattern of the community.
7. There is a vagueness and lack of direction in vocational
choice by Negro youth.
8. Parents of Negro youth play an important role in the
motivational factors related to the desire for additional
educational and vocational success.
9. Educational and vocational guidance of Negro youth is
far more difficult than with white youth.
Resume of the fi3adings
In presenting this resume of the findings the writer has followed
the same pattern as was followed in presenting the data. That is, a
summary of returned questionnaires was presented first. The second step
was to state the findings related to educational factors and choices.
Third, findings related to occupational choices and factors were stated.
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The last step was to state findings related to miscellaneous factors
which may affect educational and vocational choices.
In mid-November, 1966, questionnaires were mailed to the two out-
of-school respondent groups. After three weeks, follow-up cards were
mailed to those respondents who had not conpleted and returned the ques¬
tionnaires. By the end of December, 1966, questionnaires had been re¬
ceived frcan fourteen males or 58.3 per cent, and twenty females or 71.U
per cait, for a total of thirty-four or 65.3 per cent of the 1963 respon¬
dent group. In the 1965 respondent group twenty-four males or 6U.8 per
cent, and twenty-eight females or 68.3 per cent, a total of fifty-two
or 66.7 per cent had congsleted and retumed questionnaires. The ques¬
tionnaire was administered to forty-one male and forty-nine female sen¬
iors; a total of ninety seniors. A 100 per cent return was realized
from this group.
From the data on the selection of institutions for post-high school
education the following findings were noted.
1. Thirty-two and four tenths per cent of the 1963 respon¬
dents attended all Negro schools; 2.9 per cent attended
previously "all white" schools; which represented a
total of 35*3 per cent of the respondents attending
school after graduation.
2. Among 1965 respondents, U0.I4. per cent attended previously
"all Negro" schools, 9.6 per cent attended previously "all
white" schools; a total of 50.0 per cent of the respondents
attended school after graduation.
3. In the senior group 53.3 per cent indicated an intention
to enter previously "all Negro" schools, 2U.U per cent
intend to enter previously "all white" schools. This
represented a total of 77*7 per cent of the seniors
planning to attend school alter coB^ileting high school.
Prom tlie data on factors affecting educational decisions it was
noted that the majoidty of all three respondent groups were in agree¬
ment on the following items.
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1. Among persons who most influenced educational decisions,
the 1963 respondents ranked them in this order: (l) parents,
(2) teachers, (3) counselor, (U) principal, and (5) friends.
2. The persons influencing educational decisions of the 196$
respondent group were ranked in the following order: (l)
parents, (2) principal, (3) teachers, (U) counselor, and
(5) friends.
3. The seniors ranked persons influencing their educational
decisions in the following order: (l) parents, (2) teachers,
(3) principal, (U) counselor, and (5) friends.
U. Sixty-seven and six-tenths per cent of the I963 group, 69.2
per cent of the 1965 group, and 80*0 per cent of the 1966-
67 seniors indicated that their high school courses had a
great influence on educational decisions.
5. Sixty-four and seven-tenths per cent of the I963 group, 65.U
per cent of the 1965 group and 62.2 per cent of the seniors
felt that they had been placed in proper courses :diile in
high school.
6. Sixty-four and seven-tenths per cent of the 1963 respondents,
53.8 per cent of the 1965 respondents and 5l«2 per cent of
the 1966-67 seniors indicated that the distance of schools
from home had little or no influence on their educational
decisions.
7. Eighty-eight and two-tenths per cent of the 1963 group, 90.U
per cent of the 1965 group and 85.5 per cent of the seniors
felt strongly that a school should help students solve edu¬
cational problems.
8. Fifty-eight and eight-tenths per cent of the 1963 respondents,
65.1+ per cent of the 1965 respondents, and 81.I per cent of
the 1966-67 seniors felt that their high school training had
been of great help in achieving educational goals.
The following findings on educational factors indicate items on
which the three groups were not in agreement or, on which a majority of
the respondents within each group did not agree.
1, Among the 1963 respondents, Uii,2 per cent felt that they had
received some infozmatlon about scholarships and financial
aid available for attending school. Fifty-nine and six-tenths
per cent of the 1965 group and 65.5 per cent of the 1966-67
seniors felt that they had received much information on scholar¬
ships and financial aid available.
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2. Forty-one and two tenths per cent of 1963 respondents, lUi.2
per cent of 1965 respondents, and UO.O per cent of the 1966-
67 seniors indicated they felt very well prepared to enter
previously "all white" schools.
3. Forty-four and one-tenth per cent of 1963 respondents and ii3»3
per cent of t he seniors felt that the cost of attending school
had a great Influence on their educational decisions. Forty
and four-tenths per cent of the 1965 group felt that cost had
veiy little effect on their decisions.
The following ranking of persons influencing occupational decisions
were revealed by the data from the questionnaires.
1. The persons most affecting occupational decisions were ranked
by 1963 respondents as follows: (l) principal, (2) and (3)
counselor and parents, (U) teachers, and (5) friends.
2. The 1965 respondent group ranked these persons as follows:
(1) parents, (2) principal, (3) counselor, (ii) teachers, and
(5) friends.
3. Among 1966-67 seniors the following ranking was noted: (l)
parents, (2) and (3) teachers and principal, (U) counselor,
and (5) friends.
On seven questionnaire items relating to occupational choices the
majority of the respondents of all three respondent groups were in agree¬
ment, These seven items with per cent of response are noted below.
1, Sixty-seven and six-tenths per cent of I963 respondents, 6l,5
per cent of 1965 respondents, and 71.1 per cent of the 1966-67
seniors felt that their high school courses have been, or will
be of great help in achieving occupational goals,
2, Seventy-six and five-tenths per cent of 1963 respondents, 73*1
per cent of 1965 respondents, and 73•3 per cent of 1966-67
seniors indicated that they felt a course in occupations would
have been of great help in making occupational choices.
3, Seventy and six-tenths per cent of the 1963 group, 75.0 per
cent of 1965 respondents, and 71.1 per cent of I966-67 seniors
stated that their interests and abilities had been studied to
a great extent in making occupational choices.
H. On the questionnaire items asking to what extent the school
should help its students solve occupational problems, 70,6
per cent of the 1963 group, 71.2 per cent of Ihe 1965 group,
and 81,1 per cent of the 1966-67 seniors said it i^ould to a
great extent.
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5. Seventj and six-tenths per cent of 1963 respondents, 39.6
per cent of 1965 respondents, and 7U.U per cent of 1966-6?
seniors felt that their occupational choice offered much
opportunity for advancement in position and pay.
6. Fifty-five and eight-tenths per cent of the 1963 group, 59.6
per cent of the 1965 group, and 68,9 per cent of the 1966-
6? seniors believe that their occupational choice offer much
in tentis of vacations, retirement, etc.
7. On the questionnaire item asking to what extent the respondents
felt satisfied with their occupational choices, 67.6 per cent
of the 1963 group, 59.6 per cent of the 1965 group, and 91.1
per cent of the I966-67 seniors indicated that they were or
will be, greatly satisfied.
On three items dealing with occupational choices the three groups,
or the majority of the respondents within the groups were not in agree¬
ment. These three items are reported below.
1. Fifty per cent of the 1963 respondents and U8.9 per cent of
the 1966-67 seniors felt that they had received much help in
choosing a vocation while in high school. Forty and four-
tenths per cent of the 1965 group felt that they had received
little help,
2. Forty-one and two-tenths per cent of the 1963 group felt that
their occupational choice was very much like the type of work
they thought they would follow at the time they left high
schoolj while the same percentage said their present choice is
little like the type of work they thought they would follow.
Fifty per cent of the 1965 respondents indicated that their
present choice is little like the type of work they thought
they would followj while 75.6 per cent of the 1966-6? seniors
indicated that they felt they would be very successful in
achieving their occupational aspirations,
3. Thirty-eight and two tenths per cent of the 1963 group, 59.6
per cent of the 1965 group, and 91.1 per cent of the 1966-67
seniors felt their high school training had been, or would be
of great help in achieving their occupational goals.
Among the six miscellaneous items dealing with educational-voca¬
tional factors there were only two on which the majority of all three
groups agreed.
1. Fifty-five and nine-tenths per cent of the 1963 respondents,
53.8 per cent of the 1965 respondents, and 73.3 per cent of
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the 1966-67 seniors felt that they were well prepared to enter
the school or occupation of their choice,
2, Seventy-three and six-tenths per cent of the 1963 group, 65,U
per cent of the 1965 group, and 6U,U per cent of -the seniors
felt strongly that the school should offer counseling and
guidance services to former students and graduates.
The four it®ais on which there was no general agreement among the
three respondent groups are noted below,
1. Sixty-seven and six-tenths per cent of the 1963 respondents,
UU*2 per cent of the 1965 respondents, and l|.2,2 per cent of
the 1966-67 seniors felt that they had received little indi¬
vidual counseling while in high school,
2. Forty-four and two-tenths per cent of the 1963 group and 5l.l
per cent of the seniors stated they had been administered some
standardized tests and inventories while in hi^ school. Forty-
two and three-tenths per cent of the 1965 group felt that stan¬
dardized instruments had been administered to them,
3. Forty-seven and one-tenth per cent of the 1963 group felt that
they had received little explanation and interpretation of
test results in terms of interests and abilities. Forty and
four-tenths per cent of the 1965 group and I4I.I per cent of
the seniors felt they had received much explanation and in¬
terpretation of test results,
U, On the amount of information about schools, jobs, and employ¬
ment opportunities received in high school, 50,0 per cent of
the 1963 group indicated "little” while 38,5 per cent of the
1965 group and 57*8 per cent of the seniors said they had re¬
ceived much information.
The data relating to occupations selected by the respondent groups
revealed the following findii^s,
1. The per cent of respondents choosing professional occupations
is increasing with 23.5 per cent of 1963 respondents, 30,8
per cent of the 1965 respondents, and 35.8 per cent of the
seniors choosing such occupations,
2. The per cent of respondents selecting clerical and sales
occupations is increasing as Indicated by 2,9 per cent of
1963 respondents, 11.5 per cent of 1965 respondents, and 25.6
per cent of the seniors choosing such occupations.
3. The per cent of respondents Using "housewife” as an occupa¬
tional choice is decreasing with 17.7 per cent of 1963
9h
respondents, 5*8 per cent of 196$ respondents, and no seniors
listing this as an occupational choice,
ht Domestic seirrice occupations showed a steady decrease with
17,7 per cent of the 1963 group and 7»7 per cent of the 1965
group selecting domestic work as a choice. None of the senior
respondents indicated a desire to do domestic work.
The data on occupations of parents revealed the following findings.
1. Among parents of 1963 respondents, the occupations engaged in
by the largest per cent of parents were (l) housewife with 27,9
per cent, (2) and (3) unskilled and domestic work with 19,1
per cent each, and (U) skilled labor with 13»3 per cent,
2. The occupations engaged in by the greatest percentage of
parents of 1965 respondents were (l) house^fe with 26,9 per
cent, (2) skilled labor with l5,U per cent, (3) unskilled
labor with lU.U per cent, and (5) domestic work with 12,5 per
cent,
3. The highest ranking occupations of parents of 1966-67 seniors
were (l) housewife with 29,5 per cent, (2) skilled labor with
l6,l per cent, (3) domestic work with 12,8 per cent, and (U)
unskilled labor with 11,1 per cent.
The data on most helpful, least helpful, and most needed subjects
in achieving educational and occupational goals revealed the following
findings,
1, The 1963 respondents ranked most helpful subjects ass (l)
English with 55.9 per cent, (2) mathematics with U7,l per
cent, (3) and (U) sciences and social sciences with 20,6
per cent each, (5) and (6) business and physical education
with 17,6 per cent each, and (7) home economics with li4.,7
per cent,
2, The 1965 respondents ranked most helpful subjects as (l) Eng-
lish with 59.6 per cent, (2) mathematics with 57,7 per cent,
(3) and (U) sciences and social sciences with 32,7 per cant
each, (5) home econaaaics with l5,li per cent, (6) business
with 11,5 per cent, (7) foreign languages with 3,8 per cent,
and (8) industrial arts with 1,9 per cent.
3, Among the 1966-67 seniors the most helpful subjects were ranked
as (1) and (2) English and mathematics with 57.8 per cent each,
(3) sciences with 3U,U per cent, (U) social sciences with 32,2
per cent, (5) business with 28,9 per cent, (6) physical educa¬
tion with 13*3 per cent, (7) home economics with 10,0 per cent.
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(8) industrial arts with 5»6 per cent, and (9) foreign lang¬
uages with U.li per cent.
U. Least helpful subjects were listed by 1963 respondents as (l)
sciences with lU.7 per cent, (2) social sciences with 11.8
per cent, (3) home econraiics witJa 5»9 per cent, and (1+). (5)
and (6) English, mathematics, and physical education with 2.9
per cent each.
5. The 1965 respondents rated least helpful subjects as (l)
sciences with 26.9 per cent, (2) social studies with l5.U per
cent, (3) and (ii) English and home economics with 7.7 per cent
each, (5) foreign languages with 5.8 par cent, (6) and (7)
business and industrial arts with 3.8 per cent each, and (8)
mathematics with 1.9 per cent.
6. Least helpful subjects as indicated by seniors were (l) social
sciences with 32.2 per cent, (2) physical education with l6.7
per cent, (3) and (k) home Economics and sciences with 8.9
per cent each, (5) mathematics with 5.6 per cent, (6) English
with U.U per cent, (7) business with 3*3 per cent and (8)
foreign languages with 2.2 per cent.
7. The 1963 graduates listed most needed subjects as (l) business
29.U per cent, (2) mathematics lU.7 per cent, (3) sciences
11.8 per cent, (U) and (5) foreign languages and speech 5.9
per cent, and (6) and (7) English and vocational courses 2.9
per cent.
8. According to 1965 respondents the most needed subjects are:
(1) business 3U.6 per cent, (2) mathematics 17.3 per cent,
(3) foreign language 13.5 per cent, (U) vocational courses
9.6 per cent, (5) sciences 7.7 per cent, and (6) English 5.8
per cent,
9. The 1966-67 seniors ranked most needed subjects as: (l) busi¬
ness 1:6.7 per cent, (2) sciences 1:5.6 per cent, (3) vocational
courses lU.U per cent, (U) mathematics 11,1 per cent, (5)
foreign languages 10,0 per cent, and (6) speech 1.1 per cent.
The data on reasons for leaving, or wishing to leave Opelousas
revealed that 1:1.2 per cent of the 1963 group, 1:8,1 per cent of the 1965
group, and 1:8,9 per cent of the 1966-6? seniors felt that Opelousas of¬
fered no opportunities in what the respondents wanted to do.
Conclusions
The findings stated above would seem to Indicate the following
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conclusions:
1, There is a significant increase in the number of different
schools being selected hy students. There is also a signi¬
ficant increase in the per cent of students selecting schools
tdiich were previousl/ classified as "predominantly white" as
well as an increase in the per cent of students attending
school after graduation,
2, Parents are the greatest influence on educational and occupa¬
tional decisions, while friends have the least influence.
The influence of the high school counselor is relatively low.
3, The respondents generally perceive that parents, teachers,
counselor, principal and friends have a greater influence
on educational choices and decisions than on occupational
decisions.
U, The high school courses and training have a great influence
on both educational and occupational decisions,
5* A large percentage of respondents do not feel properly pre¬
pared to enter and succeed in previously "all white" schools.
This is evident from the per cent of responses to item ten.
Table 6.
6. From the responses to item twelve Table 6 and item nine Table
10, it is evident that the respondents feel a definite need
for assistance in solving educational and occupational prob¬
lems while in high school,
7. Respondents feel a great need for the school to offer guidance
and counseling services to its graduates and former students.
This is shown by the per cent of responses to item six Table
16.
8, The counseling and guidance services of the school are not
meeting the needs of students in terms of individual counsel¬
ing, intei^retation of results of standardized instruments,
and dissemination of information about schools, jobs, and
employment opportunities,
9, There is a great need for a course in occupations to assist
students in becoming familiar with a larger variety of occu¬
pations and to help them to reach proper occupational choices.
10, There is a significant increase over the five-year period
covered by this study in the per cent of respondents entering
or desiring to enter professional, sales and clerical occupa¬
tions,
11, There is a significant shift in the occupational patterns of
the respondents from that of their parents.
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12, The respondents feel that mathematics and English are the
most helpful subjects in achieving educational and occupa¬
tional goals. However, all subjects are generally felt to
be helpful,
13, There is a need to improve and expand the business and science
programs of the school and to initiate a program of vocational
training.
m. The lack of occupational opportunities in Opelousas is the
greatest factor causing a large percentage of graduates to
leave or wish to leave Opelousas,
15• The study tends to support previous research findings ttiat
the parents and the home are most important in the process
of decision making and that Negro high school seniors have
the desire to rise above the occupational level of their
parents,
The writer believes that the findings of this study present a
number of implications for consideration by all persons concerned with,
or responsible for, the educational program of the J, S, Clark Hi^
School.
1, There is a need for involvement of parents in school activi¬
ties. This implication is drawn frcan the finding that the
home plays a very important part in educational and occupa¬
tional decision making.
2, A need for greater emphasis on occupational opportunities
and decisions throughout the school program is evident from
the finding that counselor and teachers influence occupational
decisions to a lesser extent than educational decisions. This
implication is also supported by the finding that respondents
felt a great need for courses in occupations.
3, A thorough evaluation of the present program of guidance
services is needed. This is indicated by the lack of agree¬
ment relative to the effect of guidance and counseling services
revealed by responses to questions concerning individual coun¬
seling, dissemination of information, and interpretation of
test restiLts,
U. Since a majority of the subjects aspired to occupations above
the occupational level of their parents, there is a need for
the school to examine its instructional program so as to
direct its energies toward preparing students for entry in
training programs of the highest order.
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5* The lack of agreement as to the extent to which the respon¬
dents felt prepared to enter previously "all idiite" schools
reflect a need for the development of a positive program
designed to build up the confidence and self-image of the
students•
6. There is a need to improve and esqpand the business and science
departments of the school and to initiate a program of voca¬
tional training in order to prepare students who will terminate
their education with high school graduation. This implication
is supported by the increase in the per cent of students over
the five-year period covered by the study desiring more train¬
ing in these areas.
7. A program of guidance services for former students and gradu¬
ates is needed. This implication is drawn from the finding
that the subjects felt a great need for assistance and guid¬
ance after leaving high school.
8. A study of occupational opportunities of the community is
needed to determine whether there is a real lack of oppor¬
tunities, or a lack of opportunities caused by racial bar¬
riers . The need for such a study is supported by the find¬
ing that almost half of the respondents in each group have
left or plan to leave Opelousas because of the lack of
opportunities.
9. This study indicates the need for a continuous program of
follow-up and evaluation.
Recommendations
The findings from this study seem to suggest the following recom¬
mendations J
1. A thorough review of the reported findings from this study
should be made by all personnel associated with, or respon¬
sible for, the educational program of the J. S. Clark High
School.
2. Greater emphasis should be given to occupational opportuni¬
ties and decision-making by all departments of the school as
well as by the guidance services,
3. A thorough study should be made of the influence of the home
on educational and occupational choices in order that the
school might be better prepared to assist students to realize
their maximum potential. This proposed study should concern
itself with how the home influences choices and what aspects
of family living exert positive or negative influences.
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U. A program of courses in occupations should be initiated at
once to broaden the students’ view of the world of work
and to assist them in making appropriate decisions.
5. A thorough stud7 and evaluation of the present guidance
services should be made immediately in order to improve and
esqjand these services so that they will meet the needs of
the majority of the students,
6. A study of the business and science departments of the school
should be made to detennine the need for improvement and
expansion and a program of vocational training should be
initiated.
7. A more effective program of communication and cooperation
between school^ home, and community is needed.
8. The educational program of the school should be continuously
evaluated from the perceptions of its former students by
means of a continuous program of follow-up.
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The primary purpose of any school is to prepare its students to become
well adjusted and self-supporting citizens. In order to accomplish
this objective it is necessary that we constantly evaluate our efforts
and make changes in the educational program whenever necessary. We
need your help in order to do the job.
We want to know how you feel about the experiences you had in high
school. Enclosed is a sinple questionnaire which has been constructed
so as to use a minimum of your time. Please answer each item in the
questionnaire and return it to me just as soon as possible. A self-
addressed, stamped envelope is enclosed for you:- to return the fllled-
out questionnaire.








DIRECTIONS: Please answer each of the following questions hy checking
or circling the correct answer or by writing in the appro¬
priate phrase or sentence that will best express your
answer.
Tear of graduation: (check one) 1963 1967 Sex:: M F
EDUCATIONAL INFORMATION
In questions 1-13> please circle the correct re^onse using this
scale: M—Much S—Some N—Little or None
1. To idiat extent did your parents influence your educational
decisions? MSN
2. To what extent did your teachers help you to make educa¬
tional decisions? MSN
3. To what extent did your friends influence your educa¬
tional choices? MSN
U. To what extent did your high school counselor help you
to make educational decisions? MSN
To what extent did your high school principal influence
your educational choices?
6. To what extKit did your high school courses help you
to make educational choices?
7. To what extent do you feel that you were assigned to
proper courses while in high school?
8. How much information did you receive in high school
concerning scholarships and financial aid available
for attending college or other schools?
9. To what extent did the distance of colleges or other
schools from your hcaae affect your educational de¬
cisions?10.Vlhen you finished ld.gh school to what extent did
you feel prepared to succeed in previously "All








11. To -wbat extent did the cost of attending college or
other schools affect your decision as to -what school
you would attend or whether you would attend at all? MSN
12. To what extent do you feel a high school should attempt
to help its students solve their educational problems? MSN
13* To Tdiat extent has your high school training helped
you to achieve your educational goals? MSN
lit. If you attended school after leaving high school give
the name and type of school below. Please list your
present school or the last school attended. (Type of
school refers to college, business school, trade
school, etc.)
Name of School Type of School
OCCUPATIQNAL INFQ^TION
In questions 1-15^ please circle the correct response usir^ this
scale: M—Much S—Some N—Little or None
1. To what extent did your parents influence your
occupational decisions? MSN
2. To what extent did your teachers help you to make
occupational choices? MSN
3. To what extent did your friends influence your
occupational choices? MSN
U. To idiat extent did your high school counselor assist
you in making Occupational decisions? MSN
5. To what extent did your high school principal influ¬
ence your occupational choices? MSN
6. To -sdiat extent did your high school courses help you
in deciding on an occupation? MSN
7. To what extent do you feel that a course in occupa¬
tions would have helped you to decide on an appropriate
occupation? MSN8.In decidii^ on an occupation, to what extent did you
study your interests and abilities in relation to the
requirements of the job? MSN
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9- To what extent do you feel a high school should help
its students solve their occupational problems? MSN
10. To what extent has your high school training helped
you to achieve your occupational goals? MSN
11. How much help that you needed in choosing an appro¬
priate occupation (an occupation suited to your
interests and abilities) did you receive in high
school? MSN12.To what extent is your present job or the job you
are preparing for like the type of work you thought
you would follow when you left hi^ school? MSN
13* To what extent does your present job or the one for
which are preparing, offer opportunities for advance¬
ment in position and pay? MSN
ll+. To what extent does your present job, or the job
for which you a:e preparing, offer such benefits as
paid vacations, retirement pay, etc.? MSN
1^. How well are you satisfied with your present job
or the one you are preparing for? MSN
l6. If you are eit5)loyed, give the kind of work you do.
(Describe)
MESCELLANEODS INFORMATICaJ
In questions 1-6, please circle the correct response using
this scale: M—I®ich S—Some N—Idttle or None
1. How much individual counseling did you receive in
high school? MSN
2. Were you administered any standardized tests or
interest inventories while in high school? MSN
3. To idiat extent were the results of these tests
explained and interpreted to you in terms of your
educational and occupational interests? MSN
U. How much information about schools, jobs, and employ¬
ment opportunities did you receive in high school? MSN
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5. To what extent were you prepared to enter the school
or occupation of your choice when you finished
high school? MSN
6. To what extent do you ferf. that the hi^ school should
offer counseling and guidance services to its students
after they leave high school? MSN
7. Nhat high school sub;3®c‘ts do you feel have been most helpful
to you since you left high school?8.What high school subjects do you feel have been least helpful
to you since you left high school?9.What high school subjects do you feel would have been helpful
to you that you did not have in high school?^10.If you are employed away from Opelousas or if you are planning
to work away from Opelousas, give your reason for leaving.
(Check one).
a. No opportunities in what I want to do
b. Family moved (or plan to move) away
c. Do not like living in Opelousas.
d. Other: (Bive reason)11.What is the regular occupation of your parents?




DIRECTIOKS: Please answer each of the following questions by checking
or circling the correct answer or by writing in the
appropriate phrase or sentence that will best express your
answer.
Sex: (check one) Male Female
EDUCATIONAL INFORMATION
In questions 1-13? please circle the correct response using this
scale: M—MUCH S—SOME N—LITTLE or N(»IE
1. To what extent are your parents influencing your educa¬
tional decisions? MSN
2. To what extent are your teachers helping you to make
educational choices? MSN3.To what extent are your friends influencing your
educational choices? MSN
h. To what extent has your high school counselor helped
you to make educational decisions? MSN
5. To what extent has your high school principal influenced
your educational choices? MSN
6. To what extent has your high school courses helped you
to make educational choices? MSN
7. To what extent do you feel that you have been assigned
to proper courses in high school? MSN
8. How much information have you received in high school
about ascholarships and financial aid available? MSN
9. To what extent is the distance of colleges or other
schools from your home affecting your educational
decisions? MSN
10. To what extent do you feel prepared to enter and
succeed in previously "all white" schools? MSN
11. To what extent is the cost of attending school affect¬
ing your decisions? MSN
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12. To what extent do you feel a school should help its
students solve their educational problems? MSN
13. To what extent do you feel your hi^ school training
will help you to achieve your educational goals? MSN
lU. If you plan to attend school after leaving high
school, give the name and type of school below. (Type
of school refers to college, business school, trade
school, etc.)
Name of School Type of School
OCCUPATIONAL INFOHMATION
In questions l-l5j please circle the correct response using this
scale; M—MOCH S—Sfflffi N—LITTLE OR NONE
1. To what extent are your parents helping you to make
occupational choices? MSN
2. To what extent have your teachers helped you to
make occupational choices? MSN
3. To what extent are your friends influencing your
occupational choices? MSN
ii. To vdiat ext^t has your high school counselor helped
you to make occupational choices? MSN
To what extent has your high school principal in¬
fluenced your occupational chotes? MSN
6. To what extent has your high school courses helped
you to make occupational choices? MSN
7* To what extent do you feel a course in occupations
would have helped you in making occupational choices? MSN
8. In studying an occupation, to what extent do you stu(^
your interests and abilities in relation to job re¬
quirements? MSN
9. To what extent do you feel a high school should help
its students solves their occupational problems? MSN10.How much help in choosing an appropriate occupation
have you received in high school? MSN
no
n. To what extent do you feel that you win be successful
in achieving your occupational goals? MSN
12. To what extent does the occupation you are planning to
enter offer opportunities for advancement in position
and pay? MSN
13. To tdiat extent does the job you are planning to enter
offer such benefits as paid vacations, retiremaut pay,
etc.? MSN
lit. To what extent do you feel your high school training
win help you to achieve your occupational goals? MSN
15. Do you feel you win be satisfied with the job you
are planning to enter? MSN
16. What type of work do you plan to do for a lifetime
occupation? (Describe)
MISCELLANEOUS INFORMATION
In questions 1-6, please circle the correct response using this
scale: M—Much S—Some N--L ittle or None
How much individual counseling did you receive in high
school? MSN
3.
Were you administered standardized tests or inventories
in high school?
To what extent were results of tests explained and
interpreted to you in terms of educational and occu¬
pational interests?
U. How much information about schools, jobs, and employ¬
ment opportunities did you receive in high school?
5. To lAat extent were you prepared to enter the school
or occupation of your choice?
6. To what extent do you feel a high school should offer







7. What high school subjects do you feel will be most helpful
to you when you finish high school?
ni
&, What high school subjects do you feel will be least helpful to
you when you finish high school?9.What high school subjects do you feel would be helpful to you
that you did not have in hi^ school?10.If you plan to live away froBi Opelousas^ give your reason
for wishing to leave. (Check one)
a. No opportunities in what I want to do
b. Family plan to move away
^c. Do not like living in Opelousas
^d. Other: (Give reason)11.What is the regular occupation of your parents?
Father or guardian Mother
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